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Abstract: Life skills education is vital for the holistic development of visually impaired children, enabling them to achieve self-
sufficiency and integrate into mainstream society. However, parents often face multifaceted challenges in effectively 
implementing life skills education at home. This study explores these challenges and identifies practical strategies to support 
parents in fostering their children’s independence. Key issues include limited access to specialized resources, a lack of parental 
training, societal misconceptions, emotional stress, and financial constraints. Parents frequently struggle to balance their 
protective instincts with promoting autonomy. Socio-cultural barriers and inadequate institutional support further complicate 
the process. This research, based on a thematic analysis of 25 empirical studies and conceptual frameworks, emphasizes the need 
for policy-level interventions, parental training programs, and community-based support systems. It highlights strategies such as 
empowering parents through skill development, enhancing collaboration with educators and specialists, promoting adaptive 
techniques, and leveraging assistive technologies. Implementing a robust, resource-equipped framework can significantly 
enhance the quality of life for visually impaired children, fostering their independence and reducing parental concerns. 
Ultimately, a comprehensive, supportive approach is crucial for equipping parents with the tools needed to successfully 
implement life skills education, ensuring the long-term well-being and social inclusion of visually impaired children. 
Keywords: Life Skills Education, Visually Impaired Children, Parental Challenges, Special Education, Inclusive Development, 
Institutional Support, Policy Interventions etc. 
 

I. INTRODUCTION 
Life skills education is vital for the holistic development and independence of children with visual impairments. It equips them with 
essential abilities such as personal hygiene, mobility, communication, decision-making, and daily living activities, enabling their 
participation in society (World Health Organization, 1997). For visually impaired children, acquiring these skills is often more 
complex due to their dependency on non-visual sensory information and adaptive techniques. Parents play a crucial role in 
facilitating this learning process, but they face unique challenges when implementing life skills education at home (Lohmeier, 
Blankenship, & Hatlen, 2009). 
Parents often struggle with limited access to resources and specialized training, which hinders their capacity to teach life skills 
effectively (DeCarlo et al., 2012). In many regions, the lack of accessible instructional materials, assistive technologies, and 
guidance on tactile learning methods further complicates this process (Rosenblum, 2000). Additionally, parents frequently 
experience psychological stress and emotional strain due to the uncertainties surrounding their child’s future and societal 
misconceptions about visual impairments (Pogrund & Fazzi, 2018). These challenges can lead to overprotectiveness, limiting the 
child’s opportunities to develop independence and self-confidence (Sacks & Wolffe, 2006). Socio-cultural barriers also exacerbate 
these difficulties. In some communities, negative attitudes toward disability result in social exclusion and reduced opportunities for 
visually impaired children to interact with their peers (World Bank, 2020). Furthermore, inadequate institutional support leaves 
parents without access to necessary services, including professional guidance, support networks, and financial assistance (Bozic & 
Sigston, 2010). In response to these challenges, effective strategies have been identified, including parental training programs, peer 
support groups, and collaboration with special educators and rehabilitation specialists (Lohmeier et al., 2009). Integrating assistive 
technologies, such as screen readers, tactile aids, and mobility devices, can enhance life skills education and promote autonomy 
(Rosenblum, 2000). Additionally, policy-level interventions that ensure the availability of resources and inclusive education 
frameworks can significantly empower parents and improve outcomes for visually impaired children (World Bank, 2020). 
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Life skills education is a critical component in the overall development of children, particularly those with visual impairments. It 
encompasses a broad set of psychosocial and practical skills that enable individuals to deal effectively with the demands and 
challenges of everyday life. For visually impaired children, life skills education is not merely an addition to academic learning but 
an essential foundation for achieving self-sufficiency, independence, and social integration. These skills include orientation and 
mobility, self-care, decision-making, problem-solving, and effective communication, all of which contribute to their holistic 
development. 
Visually Impaired Children face unique challenges due to their disability, requiring specialized teaching methods and adaptive tools 
to facilitate learning. Unlike their sighted peers, visually impaired children often rely on alternative sensory inputs such as touch and 
hearing. Developing everyday skills like navigating their environment, managing personal hygiene, cooking, or using assistive 
technology can be complex. Therefore, life skills education for these children demands greater attention and individualized 
approaches. 
Parental Challenges play a significant role in this context. Parents are primary caregivers and facilitators of their children’s 
development. However, raising a visually impaired child often places considerable emotional, physical, and financial strain on 
families. Parents frequently grapple with feelings of anxiety, guilt, and helplessness. Protective instincts sometimes lead them to 
overprotect their child, hindering the development of essential life skills. Additionally, many parents lack proper training or 
knowledge about specialized teaching methods and adaptive devices, making it difficult to support their child's progress effectively. 
Limited access to resources, lack of guidance from professionals, and social stigma further exacerbate these difficulties. 
Special Education systems are designed to cater to children with diverse learning needs, including those with visual impairments. 
Special educators and support staff work closely with parents to create individualized education plans (IEPs) that address both 
academic and life skills development. However, gaps often exist in the quality and reach of special education services, particularly 
in rural or underdeveloped areas. The lack of trained professionals and assistive technologies poses additional obstacles for families 
seeking comprehensive support for their children. 
Inclusive Development aims to integrate visually impaired children into mainstream society by fostering environments that 
accommodate their unique needs. This approach promotes equality, accessibility, and active participation in all spheres of life, 
including education, employment, and community activities. Inclusive development encourages society to view disability not as a 
limitation but as a dimension of human diversity. 
Institutional Support is crucial to ensure that parents and children have access to quality life skills education. Institutions, including 
schools, rehabilitation centers, and non-governmental organizations (NGOs), play a vital role in providing training, resources, and 
counseling. Collaborative efforts between these institutions and families can significantly improve outcomes for visually impaired 
children. 
Policy Interventions are essential to create an enabling environment for life skills education. Governments must prioritize policies 
that promote inclusive education, provide financial assistance to families, and ensure the availability of assistive devices and trained 
professionals. Effective policy implementation can bridge existing gaps, empowering parents and fostering the independence and 
well-being of visually impaired children. 

II. REVIEW RELATED LITERATURE 
Life skills education is essential for visually impaired children to achieve self-sufficiency and social inclusion. Various studies have 
explored the challenges parents face in implementing life skills education and the strategies that can enhance this process. This 
review synthesizes existing literature on parental challenges, adaptive learning methods, assistive technology, institutional support, 
and policy interventions. 
Research highlights that parents of visually impaired children often experience psychological stress, lack of specialized training, and 
limited access to resources (Pogrund & Fazzi, 2018). Lohmeier, Blankenship, and Hatlen (2009) emphasize that parents struggle to 
balance their protective instincts with the need to encourage independence. Overprotectiveness can hinder a child’s ability to 
develop crucial life skills, reducing their confidence and autonomy (Sacks & Wolffe, 2006). Socio-cultural factors, including stigma 
and societal misconceptions about disability, further impact parental efforts to provide effective life skills education (World Bank, 
2020). 
Several studies discuss effective teaching strategies tailored to visually impaired children. The Expanded Core Curriculum (ECC) 
framework, as outlined by Lohmeier et al. (2009), emphasizes specialized instruction in areas such as independent living skills, 
orientation and mobility, social interaction, and assistive technology. Tactile and auditory learning methods, including Braille, 
hands-on activities, and verbal instructions, are found to be highly effective (Rosenblum, 2000). The importance of experiential 
learning, where children practice real-world tasks with parental guidance, is also widely recognized (DeCarlo et al., 2012). 
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Assistive technology plays a critical role in life skills education. Screen readers, voice-assisted devices, tactile graphics, and 
mobility aids enhance the ability of visually impaired children to perform daily tasks independently (Rosenblum, 2000). Research 
suggests that parental awareness and training on the use of assistive devices significantly improve children’s adaptive capabilities 
(Pogrund & Fazzi, 2018). However, DeCarlo et al. (2012) note that many parents lack access to or knowledge about these 
technologies, limiting their effective implementation. 
Institutional support is crucial in empowering parents and children. Special education programs, rehabilitation centers, and parental 
training workshops provide necessary resources and guidance (Bozic & Sigston, 2010). Collaboration between parents and 
educators enhances the child’s skill development, as emphasized by studies on parental involvement in individualized education 
programs (IEPs) (Sacks & Wolffe, 2006). Additionally, peer support networks help parents share experiences and strategies for 
teaching life skills at home (World Health Organization, 1997). 
The role of policy in strengthening life skills education is well-documented. Governments and organizations must implement 
policies that promote inclusive education, provide financial assistance, and improve accessibility to assistive devices (World Bank, 
2020). Research underscores the importance of policy-driven training programs for parents, ensuring they receive the necessary 
knowledge and skills to support their children effectively (Pogrund & Fazzi, 2018). 
Several studies have examined the role of parents in life skills education for visually impaired children. Singh and Sharma (2019) 
argue that parental involvement significantly influences the acquisition of self-help skills. However, parental stress and lack of 
awareness about structured life skills programs hinder effective learning (Gupta et al., 2022). Furthermore, Jones et al. (2018) 
emphasize the lack of accessible instructional materials as a major barrier to parental efforts. The role of societal attitudes in shaping 
parental support mechanisms has also been explored in prior research (Das & Kumar, 2021). 
Recent studies also indicate that government policies and educational institutions fail to provide adequate support to parents. For 
instance, Sharma & Rao (2019) emphasize that structured parental training programs are almost non-existent, leaving parents to 
struggle in finding suitable instructional strategies. The findings suggest that enhancing institutional and community-based support 
systems could significantly improve the situation for parents of visually impaired children. 
 

III. METHODOLOGY 
This study adopts a qualitative thematic analysis approach, reviewing 25 research studies published in peer-reviewed academic 
journals. Data was collected from secondary sources such as academic journals, reports from international organizations, and policy 
documents related to life skills education for visually impaired children. The themes emerging from the analysis provide insights 
into the specific challenges faced by parents. 

IV. FINDINGS AND DISCUSSION 
A. Socio-Cultural Barriers 
Many parents struggle with deeply ingrained societal stigmas and negative attitudes towards disability (Mukherjee & Bose, 2020). 
In some cultures, visually impaired children are not encouraged to develop independent living skills due to overprotectiveness 
(Rahman, 2019). This overprotectiveness often leads to dependency, making it difficult for children to acquire essential life skills. 
Additionally, social perceptions regarding disability contribute to a lack of opportunities for visually impaired children to engage in 
community activities. Parents often face criticism or discouragement from relatives, neighbours, and even educators, further 
isolating them from necessary support systems. Awareness campaigns and social sensitization programs are required to address 
these barriers and promote an inclusive society. 
 
B. Parental Stress and Emotional Burden 
Caring for a visually impaired child can be emotionally taxing, leading to parental burnout (Brown et al., 2017). Studies indicate 
that parents often experience anxiety and depression, reducing their effectiveness in imparting life skills education (Patel et al., 
2021). Many parents report feeling overwhelmed due to the extensive care responsibilities, including mobility training, self-care 
instruction, and social skill development. The lack of support groups exacerbates emotional distress, making it essential to establish 
parental counselling programs. 
 
C. Lack of Institutional Support 
Insufficient training programs for parents exacerbate difficulties in teaching life skills at home (Sharma & Rao, 2019). The absence 
of structured parental guidance programs leaves families struggling to find appropriate instructional strategies (Verma & Singh, 
2022).  
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Educational institutions often focus solely on classroom-based learning, neglecting the role of parents in reinforcing life skills 
education. There is a pressing need to introduce government-led workshops, online training programs, and accessible resource 
materials tailored for parents of visually impaired children. 
 
D. Financial Constraints 
Many families lack the financial resources to afford specialized training or assistive devices essential for life skills education (Dutta, 
2020). Government schemes and subsidies remain inadequate to cover the full spectrum of parental needs (Mehta, 2023). Devices 
such as braille machines, screen readers, and mobility aids are often expensive, making them inaccessible for economically 
disadvantaged families. Policymakers must address these financial barriers by increasing funding for assistive technology and 
providing direct financial assistance to families in need. 
 

V. CONCLUSION AND RECOMMENDATIONS 
Life skills education is crucial for visually impaired children as it fosters self-reliance, social integration, and overall personal 
development. Parents play an indispensable role in imparting these skills at home. However, they often face several challenges that 
hinder their efforts. Emotional stress, overprotectiveness, lack of access to specialized resources, limited knowledge about adaptive 
teaching methods, financial difficulties, and societal stigma collectively pose significant barriers. Additionally, inadequate 
institutional support further complicates parents' ability to effectively teach life skills. 
Despite these obstacles, various strategies have been identified to empower parents and improve the quality of life skills education 
for their visually impaired children. Parental training programs can equip families with the necessary skills and confidence to teach 
life skills effectively. Collaborative efforts involving educators, specialists, and rehabilitation professionals can offer guidance and 
strengthen parental capabilities. Assistive technologies such as screen readers, Braille tools, and mobility aids enhance a child’s 
functional independence. Furthermore, tactile learning approaches and experiential learning have proven to be effective in 
promoting adaptive skills.  
Community-based support systems can also alleviate parental stress by fostering peer support and reducing the sense of isolation. 
Policy-level interventions are essential to bridge existing gaps. Governments must prioritize inclusive education, expand financial 
assistance programs, and ensure the availability of assistive devices and professional training. 
The study emphasizes that addressing parental challenges through structured training, financial aid, community involvement, and 
institutional support can enhance life skills education. Collaborative efforts from policymakers, NGOs, and educational institutions 
are vital to empower parents and ensure the holistic development of visually impaired children. 
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