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Abstract:  This study,  t i tled "Teacher’s Self -Efficacy and Empowerment  in a Secondary Publ ic  High 
School:  Towards Strategies for Bui lding L eadership Roles," invest igates the  se l f-eff icacy  and 
empowerment  of  teachers in a Secondary Publ ic  High School ,  with a focus on developing effect ive 
strategies for enhancing leadership capabi l it ies.  The research involved 225 teachers,  se lected throu gh 
purposive  sampling from a total  populat ion of  approximately  307.  Employing a descript ive -comparat ive-
correlat ional  research design, the  study ut i l i zed an adapted version of  the Teachers Sense of  Effica cy 
Scale  (TSES) to assess se l f -eff icacy  in three  key  areas:  student  engagement ,  instruct ional  pract ices, 
and c lassroom management .  In addi t ion,  the  study modified the  School  Part icipat ion Empowerment 
Scale  (SPES) to reflec t  cul tural ly  re levant  aspects of  teacher empowerment,  concentrat ing on decisio n 
making,  professional  growth,  and autonomy. The re l iabi l i ty  of  the quest ionnaires was confirmed 
through Cronbach’s Alpha,  ensuring the  val idity  of  the  data col lec ted.  The f indings revealed a stron g  
posi t ive  re lat ionship between teachers'  se l f -eff icacy  across various domains and their perceived 
empowerment  in decision making,  professional  growth,  and autonomy.  These  emphasize  the  crit ical  role 
of  teacher se l f -eff icacy  in fostering empowerment  and leadership wi thin the  educat ional  context .  The 
study suggests that  enhancing teacher eff icacy  is essent ial  for developing effect ive  leadership 
strategies,  ul timately contribut ing to improved educat ional outcomes and a more support ive  school 
environment .  
Keywords:  Teacher se l f-eff icacy,  Teacher empowerment ,  Leadership development  s trategies,  
Educat ional  leadership role , Secondary Educat ion.  
 

I.  INTRODUCTION 
A teacher ’s sense of effica cy is h ighly essen t ial  because tea cher s need to feel  competen t  and confid en t  in  
their  abi l i ty to teach  and r each out  a l l  studen ts. According to Frank Pajares (2022),  “Teacher s wi th  h igh 
sense of effica cy create master y exper iences for  their  studen ts whereas teacher s wi th  low inst ruct ional  
sel f- efficacy undermine studen ts’  cogn i t ive developm en t  as wel l  as studen ts’  judgemen ts of t heir  own  
capabi l i t ies.”  
In  most  cases,  sel f- efficacy has become an  indispensable fr amework in  educat ion  to predict  and expla in 
the percept ions and judgemen ts that  in fluence teacher s’  decisi ons and act ions in  the classroom.  Wyat t  
(2020) defines tea cher  effica cy as “Teacher s’  bel iefs in  thei r  capabi l i ties of  suppor t ing learning in  
var ious task and con text -speci fi c,  cogn i t ive,  metacogn i t ive,  affect i ve,  and socia l  wa ys.”  
In  the Webster  Dict i onary,  sel f- effica cy is  defined as  bel iefs in  one’s  capa bi l i t ies t o organ ize and execut e  
cour ses of act ion  r equir ed to manage prospect i ve si tuat ions.  It  i s  a  concept  wh ich  deals wi th peopl e’s  
abi l i t y to organ ize their  plans,  thoughts,  or  act ions,  the effor ts they make,  and the str ategy they use to 
deal  wi th  chal lenges (Tschannen -Moran  & Hoy,  2017).  
Sel f-effi cacy,  as a  soci o-affect ive con cept ,  was int roduced by Bandura  (1977).  In  general  terms, effica c y 
r efer s t o individuals’  percept ions and bel iefs about  thei r  poten t ial i ty t o per form at  a  given  level  o f  
a t ta inment  (Bandura ,  1977) and how they migh t deal  wi th  the chal lenges and difficul t ie s  and dir ect  thei r  
act ions (Bandura , 1997).  
Teacher  Empowermen t  is considered to be the most  crucia l  const ruct  for  school  effect iveness.  Many 
studies have been  done in  past  taking teacher empowermen t  as main  construct  but  r esearch on  th is 
var iable main ly s tar ts in late 80’s (Edwards,  Green ,  & Lyons,  2022).  
Teacher  empowermen t  implies giving teacher s wi th  the r igh t to par t icipate in the formulat ion of scho ol  
goals and pol icies as permeated by thei r  professional  discernment .  By empower ing teacher s,  they can  
br ing to l ight  their  str engths and weaknesses for  as wel l  as enhancing competence in  their  professi on al  
growth .  The r esearcher  th inks that  this makes teacher  empowermen t  a  crucia l  i ssue,  especia l l y wi th in  the 
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Fil ipino con text  because in  Ph i l ippine educat i on ,  cr eat ing a  h ierarchy in  wh ich  some tea cher s have power 
wh i le other s are power less opposes the empowermen t  process because empowered t eacher s must  be fr ee t o 
exercise thei r  own  professi onal  judgmen t wi thout  being r est r icted by other s.  
A fur ther  probl em wi th  the conceptual iza tion  of  empowermen t  as “t o gi ve  power  or  author ity to”  is the  
impl icat ion  that  empowered people are in  con trol .  Another  is that  sel f-effi cacy is somet imes considered a  
“western ized” or  “individual ist ic”  construct  bui l t  on  the idea  that  simply having a  bel ief  in  one’ s abi l i t y 
to ach ieve a  cer ta in  outcom e is a l l  a  per son  needs for  sel f -empowermen t.  Th is would imply that  an 
internal bel ief in  onesel f i s both  suffi cien t  and desi r able for  changing a  one’s l i fe.  But  change in  sel f-
efficacy without  r ea l  change in  one’s l i fe cannot  t rul y be cal led empowermen t  (Cattaneo & Chapman, 
2020).  

 
A.  Background of the Study 
There have been  a  lot  of t enacious t r ansformat ions and chal lenges in  the field of educat ion  for  the past 
two decades that  have r epercussions to augmen ted workload for  teacher s and admin istr a tor s, because  
teach ing is one of the most  in  demand profess ions of  the wor ld.  Schools are impor tan t  venues where  
studen ts are scholast ica l l y prepared and fol low career s and that  wi l l  provide  deeper  mean ing to thei r  
l ives.   
With  r egard to teach ing issues,  teacher s’  sel f -  efficacy includes teacher s’  bel iefs in  their  abi l i t y t o 
increase the r a te of thei r  studen ts’  learn ing even  when  they might  face obstacles (Ross & Bruce,  201 7).   
Over  the r ecen t  year s,  there have been  a  r ising in ternat ional  in terest  towards the educat ion  system in  
general,  and teacher s in  part icular  due to the low per formance of studen ts in the OECD’s la test  PISA 
surveys.  The Program for  In ternat ional  Studen t  Assessm en t  is a  wor ldwide study by the Organizat ion  for  
Economic Co-operat ion  and Devel opmen t  in  member  and non -member  nat ions in tended to evaluate 
educat ional  syst ems by m easur ing 15-year -old school  pupi ls '  scholast ic per formance on  mathematics,  
science,  and r eading 
One widel y sta ted explanation  beh ind the studen ts PISA resul t  has been  the assumedl y qual i t y of the 
teach ing force (Tucker ,  2020).  Th is has  led other  coun tr ies and in ternational  organizat ions to turn  their  
eyes to teacher s when  seeking solut ions for  improving studen ts learn ing outcomes (OECD,  2021).   
As a  leader sh ip approach ,  empowermen t  has i t s foundat ion  on  the bel ief that  the efficiency of  an  
organizat ion  is increased when  teacher s are made par t icipan ts of decision -making process where problem s 
r ela ted to teacher s are discussed.  In  fact ,  i t  has been  used in terchangeabl y wi th  shared governance,  
decisi on  making,  autonom y,  professional  col laborat ion ,  part icipatory leader sh ip and si te-based  
management  (Mooma w,  2019;  Smith & Rowl ey,  2019).   
The quest ion  is,  ar e teacher s r ea l ly empowered in?  With  the r ecen t  r esul ts of educat i on  in  the PISA,  can  it  
r ea l ly be a t t r ibutable t o the t eacher s? T he r esear cher  a ims to have bet ter  explanat ions of  the per formance 
in  educat ing the studen ts by thorough l y descr ibing the teacher  effi cacy and teacher  empowermen t,  
part icular ly in  her  own  publ ic secondary h igh school  a t  Francisco P.  Fel ix Mem or ia l  Nat ional  High  Sc hool  
in Cainta , Rizal .   
Undoubt edl y,  teacher s pla y a  key par t  in  the developm en t  of societ y by in fluencing the mindset  of yo ung 
people.  I t  i s  r a ther  r egret table that  the avai labi l i ty of r esearch  l i tera ture concern ing teacher  eff i cacy and 
teacher  empowermen t  in  the Ph i l ippines is s t i l l  qui te r est r icted.  Major i t y of  tea cher  efficacy and  
empowermen t  studies were publ ished on l y in  local  academic journals.  Therefore,  the r esearcher  a ims t o 
con tr ibute by concen tr a ting her  study on  teacher effi cacy in  r ela tion  to teacher  empowermen t  in her  own  
school  for  her  graduate paper .  
 
B.  Sel f -e ff icacy 
Sel f – effica cy wh ich  has been  descr ibed as an  impor tant  const ruct  has a  great  impact  on  teacher s’  
mot ivat ion  and per sonal  accomplishments (Gorozidis & Papaioannou as ci ted in Twee d,  2018).  The 
concept  of sel f- effica cy der ives  from Bandura’s socia l -cogn i t ive theor y of behaviora l  change (Bandura , 
1977).  I t  r efer s to a  teacher ’s bel ief in  h is/her  abi l i t y to success ful l y cope wi th  tasks,  obl igat io ns and 
chal lenges r ela ted to h is/her  pr ofessi onal  role (e .g. ,  didact ica l  tasks,  managing discipl ine probl ems in  the 
class,  etc. )  (Caprara  et  a l . ,  2016).   

Teacher s’  sel f-effi cacy has been  r epeatedl y demonstr a ted to be a  r elevan t  fact or  for  the  
effect i veness of the teach ing act ivi ty,  as i t  i s  a  p ower ful  dr ive in fluencing the behavi or  of teacher s in  the 
classroom and the effor t  put  in  the endeavor  (Klassen  and Tze,  2020).  Therefore,  improved tea cher  sel f-
efficacy can  r esul t  in  improved tea cher  men tal  health  and job sa t isfa ct ion ,  and studen ts’  academic 
per formance (Bandura , 1977). 
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According to Tweed (2018),  teacher s wi th  low sel f- efficacy appear  to have low sel f- est eem and harbor  
pessimist ic though ts concern ing thei r  abi l i ty t o accomplish  tasks.  Thus,  sel f -effi cacy l evels of  teacher s 
can  affect  mot i vat ion .  Considerable r esearch  has shown  that  teacher s wi th  high  levels of sel f-efficac y 
exper ience h igher  levels of job sa t is fact i on ,  lower  levels of job-rela ted st r ess and face less di ffi cul t ies in  
deal ing wi th  studen ts’  misbehavi or s (Caprara et  a l . ,  2019). Similar ly,  Teacher s who are more sel f -
efficaci ous bel ieve  that  they are more capable  of increasing studen ts’  per formance and mot ivat ion  and, 
consequen t l y,  ar e subject ed to less burnout  and st r ess (Sch iefele et  a l . ,  2018).  
Research  indicates that  students learn  more from  teacher s wi th  high  sel f -effi cacy than  studen ts learn  from 
teacher s who possess l ow teacher  sel f- effica cy (Çakiroglu,  Çakiroglu,  & Boone,  2019).   
In  addi t ion,  teacher s wi th  h igher  level s of sel f -effica cy are more open  to new ideas and are more wi l l ing 
to exper iment  and adopt  teach ing innovat ions introduced th rou gh school  r eforms (Shaukat  & Iqbal ,  2019).  
According to Djigić et  a l .  (2020)   teacher s  wi th  higher  level s of openness t o exper ience and 
conscien t iousness r epor ted a  stronger sense of effica cy.  
As a  r esul t ,  Ma and Trevethan  (2020) an t icipated that  teacher s a t advanced schools would have h igher  
SET than would teacher s a t  standard schools.   
A var iet y of  findings r ela ting to gender  emerged in  pre-2020 Fi l ipino r esearch .  Wu,  Bai  & Shen  (2019) 
found that  male teacher s in  Ch ina had h igher  SET than  had female teacher s,  but  among primary school  
in service teacher s in Hong Kong and Shanghai .   
Cheung (2018) found that  females had h igher  SET than  had males,  a l though  the r esul ts mi gh t  have been  
in fluenced by the female teacher s having taugh t  for  a  longer  period of t ime.  
Sang, Valcke,  van Braak,  and Tondeur  (2020) used the shor t  form of the Teacher Sense of Effica cy Sca le  
(TSES) and found no associa t ion  of gender  wi th a  composi te SET  score.   
The data  analysis of  Manzar  -  Abbas and Lu in  their  study “Self- effi cacy Bel iefs of  Fi l ipino Pr imary 
School  Teacher s (PST)” in 2021 showed that  overal l  the female PSTs had h igher  level  of sel f -efficac y 
than  their  coun terpar ts for  implemen ting in st ruct ional  st ra tegies.  Findings indicated that  female PSTs  
showed  bet ter  sel f-effi cacy bel iefs than  male PSTs for  three i tems,  wh ich  were r ela ted t o a ssessmen t  
abi l i t y,  quest ion ing abi l i ty and using a l ternat ive classroom st r a tegies.   
Cheung (2018) found a  weak posi t ive cor rela t ion  between  SET and year s of teach ing exper ience among 
ISTs from Hong Kong and Shanghai.  Similar ly,  Wu et  a l .  (2019) found that  SET increased gradual ly wi t h  
exper ience for  both  urban  and rura l Fi l ipino ISTs,  including those wi th  20 year s of exper ience.  
 
C.  Eff icacy in Student Engagement  
Studen t  engagemen t  is the exten t  to wh ich  studen ts act ivel y engage by th inking,  ta lking,  and in terac t ing 
wi th  the con ten t  of a  cour se,  other  studen ts,  and the in structor  (Dixson ,  2021).  Correla tions have s hown  a  
l ink bet ween  studen t  engagemen t,  studen t  beh avior ,  and academic ach ievem en t  (Sul l ivan, Johnson ,  
Owens,  & Conwa y,  2020).   
According to a  r esearch,  teacher s can  shape studen t  engagemen t  by providing car ing environmen ts, 
st ructured classrooms,  and studen t  suppor t  (Skinner  & Pi tzer ,  2019).  Other  studies  have concluded that 
measur ing studen t  engagemen t is helpful  to iden ti fy a t -r isk studen ts (Fredr icks et  a l. ,  2021).   
Examples of ideal  studen t  engagemen t  behavior s  include a t tending school ,  fol lowing teacher  in struct i ons, 
complet ing assignmen ts, and having  a  posi t ive a t t i tude about  class (Finn  & Zimmer , 2019). Studen ts who 
are act ivel y engaged are a t ten t ive,  par t icipate in  class discussions,  and are mot ivated to learn (Re yes et  
a l . ,  2019).  
According to Van  Uden  et  a l .  (2018) Teacher sel f- effi cacy for  studen t  engagemen t is a measure of the 
bel ief that  teacher s can  encourage studen t  engagemen t .  Teacher s wi th  high  sel f -  effi cacy consider  
themselves impor tant  and thei r  curr iculum mean ingful ,  wh ich  mot ivates studen ts to a t tend class,  show  
interest  in  lessons and increase studen t  learning oppor tuni t ies (Mart in  et  a l . ,  2019).  
Studen t  engagemen t  is fundamen tal  to success a nd studen ts who r epor ted higher  levels of engagemen t  h ad 
bet ter  school  a t tendance and h igher test  scores (Konrad et a l. ,  2021).   
Henr ie a t  a l . ,  (2021) determined there are l inks bet ween  studen t  engagemen t,  learning,  and academic 
ach ievem en t .  
Studen t  engagemen t  is a  major  fact or  in  keeping studen ts connected wi th  the cour se and thei r  learnin g 
(Dixson ,  2021).  However ,  Pian ta ,  Hamre & Allen  (2019) sta ted that  studen t  engagemen t  begins to decl ine  
in adolescence,  and by the t ime studen ts r each  high  school  hal f r epor t  they do not  take school  ser io usl y.   
Studen ts wi l l  not  learn un less they are act ivel y engaged with  the academic work assigned in  the c las sroom 
(Skinner  & Pi tzer ,  2019).  Therefore,  a  studen t’s abi l i t y to l earn  is dependen t  upon  the exten t  that studen ts 
are engaged in  class act ivi t ies (Reyes et  a l ,  2019).   
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Teacher s that  provide r ich  in struct ion  and r elevant  in format ion  are more l ikel y to keep st uden ts involved  
in  learn ing (Reinke,  Herman ,  & Stormon t,  2018).  Fur thermore,  improved studen t  engagemen t has also 
been  considered as a possi ble in terven t ion  for  dropout  r a tes (Fredr icks et  a l . ,  2021).  
 
D.  Eff icacy in Instructional  Strategies  
In struct ional  str ategies are techn iques,  methods,  and skil ls teacher s implemen t  in  the process of  teach ing 
and learning (Ofodu,  2019).  In  addit ion ,  in struct ional  st ra tegies can  be descr ibed as chosen  methods  of  
how to arr ange con ten t,  del iver  con ten t,  and carry out  a ct ivi t ies that  improve learning (Rizwan  & Khan,  
2021).   
Lourenco,  Goncalves,  & El ias (2021) suggested that  the use of in st ruct ional  st ra tegies should be  par t  of a  
teacher ' s dai ly rout ine and should provide a  pla t form for  a l l  studen ts to learn  and succeed.   
According to Wil l iams,  Sul l ivan,  & Kohn  (2019),  Effect ive t eacher s must  engage in  qual ity plann ing,  use  
proven  in struct ional techn iques,  and incorporate r esearch -based teach ing st ra tegies.  
In struct ional st ra tegies focus on  studen t  outcom es,  the connect ion  bet we en  instruct ion  and in struct ional  
st r a tegy,  and the ski l l s and knowl edge taugh t  to ach ieve desi r ed learn ing outcomes (Abdelaziz ,  2019) . 
Therefore,  teacher  knowledge is essen t ia l  for  determin ing the most  appropr ia te st r ategies for  studen ts 
(Thomas & Green ,  2021). 
Teacher  sel f- effica cy levels ar e cr i t ica l  in  in fluencing in struct ional  pract ices (Sandhol tz  & Ringstaff,  
2020).  In  addi t ion,  teacher  sel f-effi cacy bel iefs have an  in fluence on  the teach ing processes of plann ing 
and select ing in struct ional st ra tegies (Tarkin  & Uzun t iryaki ,  2019).   
High l y effect ive teacher s have confidence in  thei r  teach ing abi l i ty and are more wi l l ing to implemen t  and 
use innovat ive in st ruct ional  pract ices (Shoulder s & Krei ,  2021).   
Chang,  Lin  & Song (2021) sta ted there were t wo elemen ts of tea ch ing efficacy cor related to in struct ional 
st r a tegies.  The fi r st  i s  cour se  design  and the second is in struct ional  str ategies,  wh ich  are appl ied  by the  
teacher  that  provide effect ive learning.  
According to Bedir  (2021),  the teacher  is r esponsibl e for  choosing and implemen ting in struct ional 
st r a tegies and the abi l i t y t o ful fi l l  th is classroom obl igat ion  has been  associa ted wi th  h igher  leve ls  of  
teacher  effi cacy.  Also,  h igh  teacher  sel f- effica cy is a  character ist ic of tea cher  professi onal ism that  should 
be improved th rough professional  developm en t  (Holz berger ,  Phi l ipp,  & Kun ter ,  2018).  

 
E.  Eff icacy in Classroom Management  
Shoulder s & Krei  (2021) cla imed that  Classroom managemen t  is crucia l  for  providing a  safe and 
conducive learn ing environmen t  for  studen ts.  In fact ,  classroom managemen t  has been  ci ted as the most  
impor tant  factor  that in fluences studen t  learn ing and engagemen t  (Johansen,  Li t t le, & Akin -Li tt le, 2021).   
Studies have determined that  teacher s who possess  h igh  teacher  sel f -effi cacy are m ore l ikel y t o handle 
studen t  misbehavior s and main ta in  an  order ly cl ass than those who have l ower  teacher  sel f - efficacy (Al oe 
et  a l . ,  2018).  However ,  low tea cher  sel f- efficacy is a lso a  r esul t  of discipl ine and classroom managemen t  
issues (Dibapi le,  2019).   
In  invest igat ing the effects on  teacher s’  sel f- efficacy and job sa t isfa ct ion  in terms of gender ,  Klassen  and 
Ch iu (2020) found that  female  teacher s have lower  teacher  sel f - effica cy in  the area  of c lassroom  
management  but  not  in  in struct ional  str a tegies and st uden t  engagemen t.  
According to Len tfer  & Franks,  (2021),  Teacher  sel f- effica cy issues  r ela ted to poor  c lassroom  
management  tr ain ing lead to high  levels of st r ess  and ear ly depar tures from the teach ing professi on .   
Onafowaro (2019) found that teacher s who possess a  st rong sense of tea cher  sel f- efficacy devote m ore  
class t ime to academics and focus less on  discipl ine.   
Moreover ,  Spl i t  et  a l .  (2021) sta ted that  teacher ’s sel f - effica cy is cor rela ted to thei r  abi l i ty level  t o 
manage a  classroom (Yüksel ,  2020).  Proper l y managed classrooms inspir e teacher s to become more  
mot ivated and improve thei r  job per formance,  wh ich  increases job sa t is fact i on  and work a t t i tude (Spl i t  et  
a l . ,  2021).  
The issues wi th  teacher  sel f-effi cacy and classroom managemen t may occur  ver y ear l y in  the career  of  
pre-service teacher s (Jong et  a l . ,  2020).  
Pre-servi ce t eacher s are exposed t o ver y l i t t le t r ain ing in  classroom managemen t  pract ices (Gaudreau et  
a l . ,  2018). Therefore,  the confidence and efficacy levels necessar y to adequatel y manag e a classroom ma y 
never  be devel oped 34 (Abdul lah  MA et  al . ,  2021).  
Similar ly,  pre-servi ce  tea cher s are not  exposed to oppor tun i t ies to bui ld master y toward c lassroom  
management  (Str ipling et  a l . ,  2018).  As a  r esul t ,  low tea cher  sel f -effi cacy t owards classroom management  
can  begin  to devel op a t  the outset  of a  teacher ’s career  (Yi lmaz & Cavas,  2018).  
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F.  Teacher Empowerment  
Empowermen t  includes several  steps,  wi th  an  emphasis on  the need to con t inuousl y pract ice these  step s t o 
ach ieve the desi r ed outcomes (Nunan  et  a l . ,  2019).  Kimwarey,  Ch irure and Omondi  (2020) asser t  that  an 
empowered individual  has the ski l l s and knowl edge t o act  or  improve in  a  posi t ive wa y.  Through  teach er 
empowermen t , teacher s devel op their  own  competence and sel f -discover  thei r  poten t ial  and l imi tat ions.  
According to Bleum ers et  a l .  (2019),  At  a  micro level ,  teacher  empowermen t  can  be conceptual ized as 
providing teacher s wi th  the pr ivi lege t o exercise profes sional  r eason ing with  the daily cur r iculum and 
teach ing subjects.  On  a  h igher  level ,  i t  i s  concep tual ized as the admin istr at ion ’s investmen t  in tea cher s by 
giving them the oppor tun ity and fr eedom t o be invol ved  in  the r egula t ion  of  school  object ives and 
pol ici es.   
Teacher s’  empowermen t  is one of the effi cien t  mot ivat ional  aspects t o enhance teacher s’  commitmen t . 
Ch ib (2016) associa ted t eacher s’  empowermen t  wi th  intr in sic mot ivat ion .  Empowermen t  has two fa cets  a s 
st ructura l  empowermen t  and psychologi cal  empowermen t  (Ameer ,  Bhat ti ,  & Baig,  2020).  Teacher s’  
empowermen t  was psych ol ogical  aspect  because of sel f -determination  and in tr in sic values grounded in  
mot ivat ional  encouragemen t.   
Teacher  empowermen t  as expla ined by Snodgrass Rangel  et  a l .  ( 2020) is a  mixture of decisi on -making, 
professi onal  growth ,  sta tus, sel f- effica cy,  autonom y,  and impact .   
Teacher  empowermen t  is an  effor t  to increase professi on  legal  r esponsibi l i t y of t eac her s in  school  
(Muhammad,  2020).  It  guarantees the effect i ve  per formance of tea cher s’  jobs th rough  invol vemen t  in 
decisi ons (Squire-Kel l y,  2019).   
According to Bogler  and Nir  (2019),  empowermen t  suggests r ea l  changes in  one’s invol vemen t  in decisi on  
making processe,  professi onal  exper t ise/  growth  and r ising autonom y -  wh ich  were a lso proposed by Shor t  
and Rinehar t  (2022a) 
 
G.  Teacher Empowerment  and Decision-making 
Decision  making as descr ibed by Shor t  & Reinhart  (2022),  r efer s t o t eacher s’  par t icipation  in cr i t ica l 
decisi ons that  dir ect l y a ffect  thei r  work,  invol ving issues r ela ted to budgets,  teacher  select ion ,  
schedul ing, and curr iculum. To be effect ive,  teacher s’  par t icip at ion  in  decision -making must  be genuine,  
and the teacher s need to be confiden t  that  thei r  decisi ons actual ly impact  r ea l outcomes”.  Hence,  Sh or t  
(2022) sta tes that providing teacher s’  ful l -par ticipat ion  in  cr i t ica l  decisions impacts thei r  qual ity of work.  
By doing so,  thei r  voi ce is heard in  many areas rela ted to thei r  work.  
Many r esearcher s have r evealed that  par taking in deci sion -making may in tensi fy t eacher s’  job sa t isfact i on  
(Bouwmans et  a l. ,  2017;  Lai & Sch i ldkamp, 2016).   
Hoy and Miskel  (2018) cla imed that  most  r easons that  lead to h igher  job sa t is fact i on  a lso empower  
teacher s.  In terest ingly,  one wa y t o r ecogn ize empowered tea cher s is in  assessing the power  to make f r ee  
decisi ons by them (Jiang et  a l . ,  2019).   
Eggleston  (2019) showed that  teacher s may have a  h igher  level  of job sa t is fact i on  when  school  
headmaster s engage them in  making decisions and offer  occasi ons to develop in  their  jobs.  
According to Shor t  (2022), Decisi on - making means “invol vem en t  of t eacher s in  impor tan t  decisions that 
st r a ightfor wardly in fluence thei r  job,  for  exam ple,  finances,  teacher  r ecrui tmen t ,  plann ing,  cour se,  and 
other  curr icular  ar eas.” Th is a llows tea cher s to con trol  thei r  working environmen t  and teach ing spac e and 
feel  that they are apprecia ted by other  staff.   
Siut y et  a l .  (2018) propose  that  teacher s are the most  wel l -appoin ted people t o make decisi ons a bout  what  
occur s in  thei r  school s.  
 In a quan t ita tive r esearch  of 159 teacher s conducted by Ngussa  & Gabr iel  (2017) in Arusha ci ty 
secondary schools in  Tanzan ia  to ver i fy the l ink bet ween  engagemen t  in  decision -making and teacher s’  
dedicat ion ,  the r esul ts confi rmed that  teacher s are commit ted to the success of thei r  schools i f the y were  
involved in  the decision -making process.   
Sarafidou and Chatz iioann idis (2018),  in  a  survey study of 143 pr imary school  teacher s in Greece,  
invest igated teacher  engagement  in  di fferen t  fields of decision -making.  The r esul ts showed that  the robust  
predictor  of job sa t isfa ct ion  was thei r  engagemen t in  decisions concerning teacher  concerns.  
 
H.  Teacher Empowerment  and Professional  growth  
According to Shor t  & Rinehar t  (2022),  “Professional  growth  r efer s to the teacher s’  percept ion  that  t he 
school  provides them oppor tun it ies to grow a nd develop  professi onal ly,  to con t inue to learn ,  and to 
expand their  ski l l s dur ing thei r  work in  school” .  I t  denotes “tea cher s’  in sigh ts that the educat ion  set t ing 
where they work offer s them chances to devel op,  to learn  constan tly,  and to devel op ski l ls”  (Short ,  2022).  
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Burkhauser  (2017) sta ted that  teacher s should be permit ted to work together  and partake in  professi onal 
learn ing with  di fferen t  teach ing methods.   
Izadin ia  (2016) sta ted headmaster s and pol icym aker s should r ecogn ize teacher s that  ar e invol ved in  job-
rela ted improvemen t .  Other  studies have r ecogn ized teacher  pr ofessi onal  growth  as a  r equir emen t  for  
teach ing and teacher educat ion  (e.g. ,  Thomas,  2017).   
Resul ts from a  national  survey of 300 secondary school  tea cher s in  Pun jab,  India  conducted by Bash ir  
(2017) suggested that  there was a  posi t ive connect ion  bet ween  job sa t is fact i on  and professi onal 
devel opmen t .   
Another  evidence from a  survey of 44 jun ior  h igh  school  teacher s in  Indonesia  confi rmed that there was a  
posi t i ve connect ion  bet ween  teacher s’  professi onal  growth  and job sa t isfact i on  (Sudrajad et  a l. ,  2018).  
 
I .  Teacher Empowerment  and  Autonomy 
As defined by Shor t  & Reinhart  (2022),  “Aut onom y refer s t o the t eacher s’  feel ing that  they have con t rol 
over  var ious aspects  of thei r  working l i fe,  including schedul ing,  curr iculum devel opmen t ,  select ion  of  
textbooks  and plann ing in struct ion .  This t ype of con trol  enables t eacher s to feel  fr ee t o make decisi ons 
r ela ted to thei r  educat ional  mil ieu” .  “Impact  r efer s to the tea cher s’  percept i on  that  they can  affec t  and 
in fluence school  l i fe”  
According to Shor t  (2022) teacher s’  work con trol  a l lows them to make thei r  own  decisi ons and take more  
r isks.  In  th is manner ,  Shor t  and Greer  (1997) cla im that  cr eat ing a  suppor t ive environmen t  can  bui ld  
teacher s’  sense of autonom y.   
Diki l i taş & Gr iffi th s  (2017) cla imed that  Autonom y is an  impor tant  dimension  of tea cher  empowermen t 
from a  st ructura l  viewpoin t .  I t  i s  a  sense of independence to make professi onal  decisi ons r ela ted to  thei r  
job (Benson ,  2016).   
Ever s et  a l . ,  (2017) demonstr a ted that  profess ional ism and empowermen t  were shown  to i ncrease as  
cur r icular  autonomy increased,  wh ich  could mean  that  autonom y would be one encouraging st ructura l  
fact or  for  empowermen t .   
As sta ted by Ber ry et  a l .  (2020),  teacher s that ar e provided autonom y and independence tend to becom e 
more good t eacher s;  th is i s ver i fied by the findings of the CTQ’s survey of a  big urban  area  in  Nor th 
Carol ina; these findings suggested empowermen t as a crucia l  facet  in increasing studen t  success.  
 
J.  Teacher Self  –  e f ficacy  and Teacher Empowerme nt  
Based on  the study of Skaalvik,  E.M & Skaalvik,  S.  (2017), Teacher  sel f- efficacy as one of the 
dimensions of T eacher  Empowermen t  Model ,  has been  l inked with  school  improvemen t  a t tempts,  by 
making a  cl imax of empowered teach ing professi onals wi th in the set t ing.  
Addi t ionaly,  Banker  (2017) sta ted that  Teacher  Sel f -  efi cacy shows teacher s’  bel iefs in  their  abi l i t y in  
teach ing and thei r  capabi l i ty t o make a  di fference in  thei r  teach ing set t ing.  Moreover ,  i t  develops as  
teacher s increase thei r  competencies.  When  they accept  thei r  abi l i ty and knowledge of  teach ing is of  
value,  they wi l l  sense more empowered (Shor t ,  2018).   
When  teacher s feel  compet en t  about  their  abi l i t ies,  it  a ffects studen t  learning in a posi t ive wa y.  
Empower ing teacher s is bel i eved t o in fluence their  feel ing of compet ency.  Th is r efer s to teacher s '  
percept ions of thei r  knowl edge,  ski l l s and talen ts for  helping their  students and establ ishing good  
programs for  their  studen ts (Klecker  & Loadman , 2018).   
In  th is r egard,  Kimwarey,  Ch irure,  & Om ondi  (2020) suggested  that  school  administr a tor s can  empower  
teacher s by offer ing simple complimen ts and r ecogn iz ing studen t  ach ievemen t ,  wh ich  in  turn  r ewards the 
teacher s who made the studen t  ach ievemen t  poss ible.   
 
K.  Theoret ical Frame work  
1)  Sel f  – Eff icacy  Theory 
The term ‘sel f-effi cacy” was fi r st  coined by psych ologist  Al ber t  Bandura (1977) a  Canadian -Amer ican 
psychol ogist  and a  professor  a t  Stan ford Un iver si t y.  He or iginal ly proposed the concept ,  in  h is own  
words,  as a  per sonal  judgmen t  of "how wel l  one can  execute cour ses  of act i on  r equir ed to deal  wi th  
prospect ive si tuat ions" (1977).  
Sel f-Effi cacy is a  per son’s par ticular  set  of bel iefs that determine how wel l  one can  execut e a  plan  of  
act ion  in  prospect i ve si tuat ions (Bandura,  1977).  To put  i t  in  more simple terms,  sel f - efficacy i s a  
per son’s bel ief in  their  abi l i ty to succeed in  a par t icular  si tuat ion .  
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2)  Teachers’  Sense  of E ff icacy  Scale (TSES)  
Three moderatel y cor rela ted factor s have been  consisten t ly found in the Teacher s’  Sense of Efficacy Scal e  
(TSES).  This study wil l  examine the fact or  st ructure of the TSES of Tschannen -Moran  and Woolfolk Hoy,  
2001.  These are teacher s’  effica cy in :  Studen t  Engagement ,  In struct ional  Pract ices,  and Classroom  
Managemen t .  
In  educat ion ,  studen t  engagemen t  r efer s t o the  degree  of a t ten t ion ,  cur iosi t y,  in terest ,  opt imism,  a nd 
passion  that  studen ts show when  they are learning or  being taugh t ,  wh ich  extends to the level  o f  
mot ivat ion  they have t o learn  and progress in  their  educat ion .  St ronger  studen t  engagemen t  or  improv ed  
studen t  engagement  are common  instruct ional  object i ves expressed by educat or s.  (Educat ion Reform, 
2016).  
In struct ional  Pract ices are specifi c t each ing methods that  guide interact ion  in  the classroom.  These  
effect i ve pract ices have been  iden t i fied th rough  r esearch  on  studen t  learn ing.  Best  In st ruct ional  Pr act ices  
are like veh icles used by t eacher s to efficien t l y move studen ts for ward in their  learn ing.  
Classroom management  r efer s to the wide var iet y of ski l l s and techn iques that  teacher s use  to keep  
studen ts organized,  order ly,  focused,  a t ten t ive,  on  task,  and academical l y product i ve dur ing a  class .  
General ly speaking,  effect i ve t eacher s tend to display st rong classroom-managemen t  skil l s,  wh i le the 
hal lmark of the inexper ienced or  less effect ive teacher  is a disorder ly classr oom fi l led wi th  studen ts who 
are not  working or  paying a t ten t ion.  (Educat ion  Reform, 2020).  
 
3)  Empowerment  Theory  
Empowermen t  invol ves a  process of gi ving power  or  con trol  over  one’s own  l i fe to an individual or  gr oup 
that  has t radi t ional ly been  marginal ized or  had con trol  of thei r  own  l i fe l imi ted or  surrendered  
(Zimmerman ,  2000).  Empowermen t  involves a  st r engthsbased approach ,  viewing individuals as having 
competencies and the r igh t  to funct ion  autonomousl y,  yet  needing oppor tun it ies and r esources in  the  
external  environmen t  to man ifest  those.  I t  goes beyond simpl y gi ving an  individual  r ight , but  a lso 
provides th e needed socia l  st ructure and r esources to l ive those out ,  demonstr a ting one’s abi l i t ies and 
exer t ing con trol  over  one’s l i fe.  When  suppor t  i s provided,  i t  i s  done from the per spect ive o f  
col laborat ion , not  professi onal  exper tise.   
Empowermen t  theory (Perkins & Zimmerman ,  1995;  Sadan , 1997;  Zimmerman  1995,  2000) encompasses  
both  processes and outcomes.  Rel evan t  processes include those act ivi t ies,  st ructures,  and act ions th at  ar e 
empower ing to someone or  som e group by enabl ing them to develop  ski l ls and obta in  r esources to sol ve  
problems a ffect ing them.  For  example,  th is might  include an  individual  deciding to par t icipate in  a 
community organ ization  where they can  learn new ski l ls and gain  con trol  over  their  own  l i fe,  an  
organizat ion  modifying i ts pract ices t o include more dem ocrat ic leader sh ip,  or  an  ent ir e community 
working together  to br ing ligh t  to an  importan t  i ssue and demand change.  Outcomes include the 
measurable level  of empowermen t  an  individual , organ izat ion , or  community exper iences as a  r esul t  of  an  
interven t ion  that  was designed to empower .   
Som e poten t ia l  outcomes migh t  include increased feel ings of percei ved con trol ,  use of newl y devel ope d  
ski l ls,  changes to organ izational  pol icy in  r esponse t o iden t i fied concerns,  or  increased access ibi l i t y of  
community r esources.  Both  processes and outcom es operate a t  mul t iple ecol ogical  levels  ( i .e. ,  in  
individuals,  organizat ions,  and communities) ,  and ma y man ifest  di fferen t ly in  di fferen t  con texts and  with 
di fferen t  popula t ions (Zimmerman,  2000).  
The main  fr amework in  this study,  sel f –effi ca cy,  i s anchored with  Bandura’s theor y.  Never theless,  the 
r esearcher  th inks of  the benefi ts of  having sel f –  effi cacy n ot  on l y for  teacher  developm en t but  a lso 
thinks of i t s  effect  among the studen ts.  Therefore,  he th inks that  the higher  the teacher  sel f  – eff icacy is,  
the higher  is his capabi l i t y t o help studen ts to learn ,  to bui ld effect ive programs for  studen ts,  an d to 
effect i vel y improve studen t  learn ing.   
The assessmen t  of teacher  sel f – effica cy in  terms of studen t  en gagemen t showed the mot ivat ion  the 
studen ts have t owards learning.  Secondl y,  the in struct ional  pract ices are speci fica l l y per ta ining to  the  
effect i veness of  teacher s’  teach ing method which  are a lso veh icles t owards effect ive studen t  learn in g.  
Last l y,  classr oom managemen t  mirrored how focused and organ ized a  teacher  is.  All  these are 
con tr ibutor y fa ctor s t o t eacher  sel f – effica cy t hat  i s wh y the r esearcher  anchored h is study with  these 
concepts.  The use of Zimmerman’s Empowermen t  theory is l ikewise a  vi ta l  ingredien t  in  th is study.  The 
r esearcher  bel ieves  that  an  empowered t eacher  displa ys  confidence in  and out  of  the classroom which  
often  are t r ansla ted into studen t  confidence in  the teacher.  Empowered teacher s teach  wi thin  the 
standards,  wh i le incorporat in g thei r  own  fr eedom to express  thei r  own  st yle  of tea ch ing.  Similarly,  th is 
a lso in spir ed studen ts to th ink fr eel y a bout  the subject  mat ter .   
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The r esearcher chose decisi on -making,  professi onal  growth  and autonom y as the most  r elevan t  factor s to 
be assessed since they are a lso percei ved as con trol led in  the Fi l ipino cul ture.   The r esearcher  thinks that 
this makes teacher empowermen t a  crucia l  i ssue,  especia l l y wi th in  the Fi l ipino con text  because in  Fi l ipino 
educat ion ,  cr eat ing a  hierarchy in  wh ich  some teach er s have power  wh i le other s are power less opposes the  
empowermen t  process because empowered tea cher s must  be fr ee t o exercise thei r  own  professi onal 
judgmen t  wi thout  being r est r icted by other s.  
 
L.  Conceptual Frame work  
 

 
 

  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

Figure 1.  Research  Paradigm 
 
As presen ted in  the figure above,  the r esearcher  gathered the teacher  r esponden ts’  profi le,  includin g thei r  
age,  sex,  year s of exper ience and educat ional  at ta inment .    
The teacher s’  sel f -  effica cy was  assessed  based on  Teacher s’  Sense of E ffi cacy Scale  (TSES) wi th 
studen t  engagemen t , in struct ional str a tegies and classroom management  as var iables.  
Their  empowermen t  a lso assessed based  on  School  Par t icipation  Empowermen t  Scale (SPES) wi th 
decisi on  making,  professi onal  growth  and autonom y as var iables.  
Consequen t ly,  the sign ifican t r ela t ionsh ip of the teacher  sel f – efficacy and teacher empowermen t was  
analyzed.  The r esul t  was used by the r esearcher as guide in  proposing  st ra tegies for  bui lding teacher  for  
leader sh ip roles.  
 
M.  Statement of  the  problem 
This study assessed the sel f – efficacy and empowermen t  of teacher s in  a  Secondary Publ ic High  School  
towards st ra tegies for  bui lding teacher ’s leader sh ip role.  
Specifi ca l l y,  i t  sough t  answers to the fol l owing quest i ons:  

1.  What is the profi le of the teacher  r esponden ts in terms of:  
1.1.  Age 
1.2.  Sex  
1.3.  Years of Teach ing Exper ience 
1.4.  Educat ional At ta inment 

2.  What  is the sel f-assessm en t  of the teacher  r espondents as r egards their  sel f -  effica cy in  terms 
of:  
2.1.  Efficacy in  Studen t Engagemen t 
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2.2.  Efficacy in  Instruct ional  Stra tegies  
2.3.  Efficacy in  Classroom Managemen t 

3.  Is there a  sign ifican t di fference in the sel f-a ssessmen t  among the teacher r esponden ts as 
r egards sel f- effica cy when  thei r  profi le i s taken  as test  fact or?  

4.  What  is the sel f-assessmen t  of the teacher  r espondents as r egards thei r  empowermen t in  terms 
of:  
4.1.  Decision  Making 
4.2.  Professi onal  Growth  
4.3.  Autonom y 

5.  Is there a  sign ifican t di fference in the sel f-a ssessmen t  among the teacher r esponden ts as 
r egards empowermen t  when  thei r  profi l e i s taken as test  factor?  

6.  Is there a  significan t  r ela t ionsh ip bet ween  the sel f – effi cacy and empowermen t  of  the 
teacher s? 

7.  What  program may be proposed  based  on  the resul t  of the study t o prepare  the teacher s for  
leader sh ip role?  

 
N.  Hypothesis of  the  Study 
The fol lowing hypotheses wi l l  be test ed:  
Ho1:  There is no sign ifican t di fference in  the sel f-a ssessm en t  among the teacher  r esponden ts as r egards 
sel f- efficacy when  thei r  profi le i s taken  as test  factor .  
Ho2:  There is no sign ifican t di fference in  the sel f-a ssessm en t  among the teacher  r esponden ts as r egards 
empowermen t  when their  profi le i s taken  as test  fact or .  
Ho3:  There is no sign ifican t  r elat ionship bet ween  the sel f – effi cacy and empowermen t of the teacher s.  
 
O.  Signi f icance of  the  Study 
This study wil l  benefi t  the fol l owing peopl e in various aspects:  
Educat ional  Leader s.  The educat i onal  leader s wi l l  be  st rongl y in formed of the impact  of t eacher  sel f  –  
efficacy in  thei r  empowermen t  thus, they wi l l  be guided t o come up with  the valuable programs to 
st r engthen  these ver y impor tan t var iables towards a  sound educat ional  syst em.  
Teacher s.  They r eal ize the value of  thei r  sel f -  effica cy and empowermen t.  As a  consequence,  the teacher s  
wi l l  be able t o st r engthen  this par t icular  posi t ive  st r ength  wi th in  themselves.  
Human  Resource (HR) Manager.  The HR manager s in  the un iver si ty wi l l  have an  in  -  depth  understanding 
of teacher  sel f -  efficacy and empowermen t  by providing mean ingful  tr ain ing programs.  These progr ams 
can  help teacher s to exper ience h igher  levels of  job sa t is fact ion ,  lower  levels of  job-rela ted s t r ess and 
face less di ffi cul t ies in  dealing wi th studen ts '  misbehavior s.  
Guidance Counsel or s.  Guidance is  a  devel opmen tal  process whereby an  individual  i s helped to apprecia te,  
accept  and pract ice h is abi l i t ies,  ski l l s and in terests and at t i tudinal  pat terns r ela t ing to h is asp ira t ions. 
This study wil l  lead the wa y for  guidance counselor s to help teacher s to confiden t ly under stand and 
accept  themselves,  and effectual l y pract ice thei r  vocat ion  and l ive in  thei r  soci et y.   
Studen ts.  The benefi ts of having sel f – effica cy is not  on l y for  teacher  devel opmen t  but  a lso for  the 
studen ts.  Therefore,  th is study wil l  guide tea cher s towards sel f  – efficacy and empowermen t  wh ich  wi l l  
a lso help studen ts to l earn  effect i vel y.  An  efficacious  teacher  wi l l  enable studen ts to be m ore mot i vated  
and success ful  in  their  learn ing endeavor .  
Future Researcher s.  The l i ter a ture r evi ew and the r esul t  of th is study wil l  give bet ter  per spec t ives  
concern ing the impact  of tea cher  sel f -  efficacy on  thei r  empowermen t .  
 
P.  Scope and Del imi tat ion of  the  Study 
This study explored the r elat ionship between  teacher  sel f - effica cy and teacher empowermen t  wi th in  a 
selected  High  School .  Th is study del imited the teacher  r esponden ts to 225 of the t ota l  popula t ion  of a bout  
307 teacher s.  They wil l  be purposi vel y selected based on  the select ion  cr i ter ia .  
 The r esul t  of the study del imited from the outcome of the adapted survey quest i onnair es on  teacher s el f -  
efficacy and teacher  empowermen t  that  the r esearcher  based on  the applicabi l i t y of the scales in  the 
con text  of the study.   
 
Q.  Defini t ion of Terms 
The r esearcher  l i sted the terms used in  th is study.  Th is sect ion  defines the var iables as  wel l  as th e other  
per t inen t terms r efer r ed to throughout  the study.  
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Autonom y 
Teacher  empowermen t  invol ves autonom y,  wh ich  r efer s to the sense of fr eedom to make deci sions.  I t  i s  
impor tant  to r egard teacher s as professi onals and a l low them to make decisions concern ing their  job.   
Classroom Management 
Classroom management  r efer s to the wide var iet y of ski l l s and techn iques that  teacher s use  to keep  
studen ts organized,  order ly,  focused,  a t ten t ive,  on  task,  and academical ly product i ve dur ing a  class .  When  
classroom-managemen t  str a tegies are executed  effect i vel y,  teacher s min imize the behavior s that  impede 
learn ing for  both  individual  studen ts and groups of studen ts,  wh i le maximizing the behavior s that 
faci l i ta te or  enhance learning.  General ly speaking, effect i ve teacher s tend to displa y st rong classroom-
management  ski l l s,  wh i le the hallmark of  the inexper ienced or  less effect ive tea cher  is a  disorder l y  
classroom fi l led wi th  students who are not  working or  paying a tten tion .  
Decision  Making  
Decision -making is one dimension  of empowermen t .  Allowing teacher s to have a  role in making decisi ons  
about  their  work environmen t  is importan t to achieving teacher  empowermen t.   
In struct ional Str a tegies  
Instruct ional  str a tegies are techn iques teachers use t o help studen ts become independen t ,  st r a tegic 
learner s. These st r a tegies becom e learn ing str ategies when  studen ts independen tly sel ect  the appropr ia te  
ones and use them effect ivel y t o accomplish  tasks or  meet  goals.  In struct ional str a tegies can : mot iv ate  
studen ts and help them focus a t ten t ion ,  organize in format ion  for  under standing and r emember ing and 
mon i tor  and assess learn ing.  
Professi onal  Growth  
Professi onal  growth  concerns the teacher ’s percept ion  of whether  or  not  they are a l lowed t o develop thei r  
ski l l s.  Teacher s should be a l lowed to col l a borate wi th  thei r  peer s and par t icipate in  professi onal learning 
concern ing var ious teach ing str a tegies.  Professi onal  learn ing is imperat ive for  teacher s to meet  the  needs  
of the diver se learner s of t oda y.  
Sel f – Efficacy  
Sel f-effi cacy i s the bel ief t eacher s have in  thei r  own  abi l i t ies,  speci fica l l y thei r  abi l i ty t o meet  the  
chal lenges ahead of them and complete  a  task success ful l y.  General  sel f -effi cacy r efer s to the teacher s’  
overal l bel ief in  their  abi l i ty to succeed.  
Studen t  Engagemen t 
In  educat ion ,  s tuden t  engagemen t  r efer s t o the  degree  of a t ten t ion ,  cur iosi t y,  in terest ,  opt imism,  and 
passion  that  studen ts show when  they are learning or  being taugh t ,  wh ich  extends to the level  o f  
mot ivat ion  they have to learn  and progress in thei r  educat ion .  
Teacher  Empowermen t  Al lowing teacher s to exercise con trol  and increase  sel f- efficacy.  Self- eff icacy can  
be descr ibed  as devel oping a  sense  of per sonal  power ,  st r ength ,  or  mastery that  a ids in  increasing one’s  
capaci t y to act  in  si tuat ions where one feels a  lack of  power . 
 

II.  METHODOLOGY 
This chapter  presen ted the r esearch  design  that  was  used,  the r esponden ts of the study,  the r esearch  
in strumen t,  the data  gathering procedure and the sta t ist ica l  data analysis that were used.  
 
A.  Research Design 
This is main ly a  descr ipt ive – comparative -  correla t ional  r esearch .  The fi r st  method of inquiry is based  
on  an  adapted quest ionnair e,  Teacher s’  Sense of E ffica cy Scale (TSES).  Th is study examined the fact o r  
st ructure of  the TSES of Tschannen -Moran  and Woolfolk Hoy,  2001.  These are  teacher s’  effica cy in :  
Studen t  Engagemen t ,  In struct ional  Pract ices,  and Classroom Managemen t.  The r esearcher  anal yzed the  
sign ifican t di fference bet ween  teacher  sel f – efficacy and their  age,  sex,  and year s of exper ience.  
Also,  th is study adapted and modi fied the measuremen t  model  of tea cher  empowermen t ,  the School  
Par t icipat ion  Empowermen t  Scale (SPES) developed by Shor t  and Rinehar t  (2022).  Three i tems were  
chosen  based on  the Fi l ipino cul ture,  namel y decision  making,  professi onal  growth  and autonom y.  
 
B.  Sample  and Sampling Technique 
The par t icipants in  th is study are the 225 teacher  r esponden ts  from the tota l  popula t ion  of around 307. 
The select ion  was based on  the purposive sampling.  On ly those teacher s who have served the subject  
in st itut ion  for  a t  least  2 year s,  r egular  sta tus,  ful l t ime teach ing,  avai lable dur ing the conduct  of the study 
and who are wi l l ing to par ticipate was  chosen .  The out come of the survey from the adapted survey 
quest i onnair es on  teacher sel f -  effica cy and teacher empowermen t  was t he r eference of th is study.  
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C.  Research Locale 
The study was  conducted  a t  a High  School  l ocated wi th in  the mun icipal  compound of Cain ta ,  Rizal ,  
Ph i l ippines.  Founded in  1973,  the school  has bui l t  a  r eputat ion  as a  "Divisi on  Leader  School"  in  Rizal ,  
known  for  i t s academic excel lence and studen t devel opmen t  in i t ia t ives.   
In  the academic year  2023-2024,  the school  i s suppor ted by a  fa cul t y of 307 t eacher s.  The main  campus in 
Rospa ck cater s t o a  tota l  of 5,072 studen ts spanning grades 7 to 10.  The JICA -Annex accommodat es 2,957  
studen ts,  including 106 learner s wi th  except ional i t ies,  wh i le the Karangalan -Annex has an  enrol lment  of  
1,035 studen ts.  Altogether ,  the tota l  enrol lmen t a t t  eh  school  was 9,064 studen ts.  With  i t s large st uden t  
popula t ion  and dedicated teach ing  staff,  the school  con t inues to uphold i t s commitment  to providing 
qual i ty educat ion  and suppor t  to studen ts from diver se backgrounds,  including learner s wi th 
except ional i t ies,  to help them ach ieve thei r  academic and per sonal goals.  
 
D.  Research Instrument 
The quest ionnair es were adapted to fi t  the object i ve of analyzing teacher  sel f – effi cacy and 
empowermen t . They l ikewise underwen t  the test  of r el iabi l i ty wi th  Cronbach’s Alpha.  
The fi r st  par t  a imed to assess the sel f – effi cacy of teacher s through  an  adapted quest ionnair e ca l led 
Teacher s’  Sense  of E fficacy Scale (TSES).  Th is study examined the fact or  st ructures of  the TSES of 
Tschannen -Moran  and Wool folk Hoy,  2001.  These are teacher s’  efficacy in :  studen t  engagemen t , 
in struct ional  pract ices,  and classroom managemen t.  
The second method of  inquiry is the assessmen t  of  the teacher s’  empowermen t  wi tgin  the school  through 
the School  Par t icipat ion  Empowermen t  Scale (SPES) devel oped by Shor t  and Rinehar t  (2022).  Three i tem s  
were chosen  based on  the Fi l ipino cul ture,  namely decisi on  making, professi onal  growth  and autonom y.  
The overal l  r el iabi l i ty of the quest ionnair e obta ined Cronbach 's Alpha are = 0.978 and 0.964 showing  a  
ver y consisten t  r esul t  for  a l l of the i tems.  The r el iabi l i ty test  r esul t  indicated that the r e search  inst rumen t  
is sta t ist ica l ly r el iable.  

 
E.  Data Gathering Procedure 
The r esearcher  adapted quest ionnair es val idated by the exper ts in  the fields of educat i onal  leadersh ip and 
psychol ogy.  
Aft er  wh ich ,  a  formal  let ter  of r equest  was  emai led to the SDS of Rizal  and r ecei ved  offocia l  
endor semen t .  A let ter  of r equest  was a lso subm it ted to the School  Pr incpal  of the sel ected Publ ic High  
School  to r equest  permission  to conduct  the study.  Upon  approval  was gran ted, the quest ionnair es wer e  
dist r ibuted to the depar tmen t  heads and then  shared wi th the teacher - r esponden ts through  Google Forms  
for  the data col lect ion .    
This study was conducted dur ing the second semester  of school  year  2023 -2024. 
 
F.  Stat ist ical  Treatment of  Data 
In  analyzing the data  gathered,  the fol l owing sta t ist ica l  tr ea tmen ts was used in  the study a t  0.05 level  of  
sign ificance using Sta t ist ica l Package for  Socia l  Sciences or  SPSS soft ware:  
1.  Frequency Coun t  and Percen tage 
This was used by the r esearcher  in  the analysis of the profi le of the tea cher  r esponden ts in  terms of age,  
sex,  year s of teach ing exper ience and educat ional  a tta inmen t.  
2.  Weigh ted Mean 
This was used  by the r esearcher  to analyz e the teacher  sel f – efficacy in  terms of studen t  engagemen t , 
efficacy in  in struct ional str a tegies and effica cy i n  classroom managemen t .  
Secondly,  the teacher s a lso assesed thei r  empowermen t in terms of decisi on  making,  professi onal  growth 
and autonomy.  
3.   T-test  /ANOVA 
The t - test  and/or  Analysis of  Var iance or  F-test  was used by the r esearcher  to determine i f there is 
sign ifican t di fference in  the sel f -  effi cacy of teacher s when  their  profi les are taken as factor s.  
The r esul ts were in terpreted as fol l ows:  

 Weight Scale /Range Description/Interpretation  
4 3.51-4.00 Strongly Agree/Ver y High  Level  
3 2.51-3.50 Agree/ High  Level  
2 1.51-2.50 Disagree/Moderate Level  
1 1.00-1.50 Strongly Disagree/Low Level  
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4.  Pear son’s r  Correla tion  Analysis  
The r esearcher  used Pear son’s r  cor relat ion  analysis  t o det ermine the sign ificant  r ela tionship bet we en  the 
sel f – efficacy of teacher s and their  empowerment .  
 
G.  Decision Cri teria  
The analysi s of the hypothesis wi l l  be carr ied ou t  using the 0.05 level  of sign ificance.  The nul l hy pothesis  
wi l l  be  accept ed i f the computed  sign ificance va lue is greater  than  the set  value  a t  0.05;  otherwi se,  i t  wi l l  
be r ejected.  
 
H.  Ethical  Considerat ion  
The select i on  of the par ticipants for  th is r esearch  is assured of in formed consen t  and volun tary 
part icipat ion.  Col lect ion  of the in format ion on  the r esearch  in strumen ts were on l y be used fo r  the r esearch 
and with the utmost  confiden t ia l i ty.  The privacy and anonymit y of the r esearch par ticipants are 
sign ifican tly r espect ed .  The r esearch  in strument  provides su ffi cien t  in format ion and assurances for  the 
part icipan ts to under stand the impl icat ions of t heir  part icipat ion.  They are gi ven  fr eel y the decisi on  of  
their  par t icipation  consider ing their  r igh t  to wi thdraw from the study anyt ime i f they wish  to do so .   
The in strumen t was val idated and fr ee from offensive,  discr iminatory,  or  another  unaccep ta ble language. 
The quest ions and conduct  for  the unstructured in terview were done professi onal ly and systemat ical ly  
according to the r esearch object i ves and was subjected t o the avai labi l i ty of the part icipan ts.  
Moreover ,  th is paper  acknowledges  the works  of other  author s that  had been  used  in  any par t  of th e  
disser ta t ion  wi th  the use of the APA 7 t h  edi tion  format  according to the disser ta tion  format.  
Last l y,  the discussi ons and analyses were mainta ined a t  the h ighest  level  of object ivi t y throughout  the  
r esearch . 
 

III.  RESULTS 
This chapter  deals wi th  the presen ta t ion  of the gathered data  together  wi th  the analysis and in terpr eta t ion 
according to the sta temen t  of the problem.  The gathered data  on  the profi l e of the r esponden ts and t hei r  
assessmen t  of thei r  presen t  si tuat ion are hereby presen ted.  

 
A.  Prof i le  of  the  Respondents 
Table 1 shows the demograph ic profi le of the studen t  r esponden ts in  terms of their  age,  and sex.  

 
Table 1  

Frequency Dist r ibut ion  of the Teacher Responden ts’  Profi le  
Profi l e  Frequency Percen tage 

Age   

21-30 year s old  
31-40 year s old  
41 year s old & above  

35 
66 

124 

15.6% 
29.3% 
55.1% 

Total  225 100% 
Sex    

Male 
Female  

49 
176 

21.8% 
78.2% 

Total  225 100% 
Year s of Exper ience   

2-10 year s  
11-20 year s  
21 year s & above  

92 
66 
67 

40.9% 
29.3% 
29.8% 

Total  225 100% 
Educat ion   

Bachel or  
Mastera l 
Doct ora l 

150 
68 
7 

66.7% 
30.2% 
3.1% 

Total  225 100% 
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In  terms of age,  th ir ty- five (35) or  about  15.6% of the teacher  r esponden ts are wi th in  21 to 30 year s old,  
sixt y-six (66) or  29.3% are aged bet ween  31 to 40 year s old,  wh i le one hundred twen t y- four  (124) or  
55.1% are 41 year s old and above.  Th is means that  major i ty of the teacher  r esponden ts are 41 year s old  
and above.  Th is may be taken  to mean that  the r esponden ts have accumulated considerable exper ience 
given  their  age.  
In  terms of sex,  for t y-n ine (49) or  21.8% of the teacher  r esponden ts are male,  wh i le one hundred seven t y-
six (176) or  78.2% are female.  Th is means that  the major i ty of the teacher  r esponden ts are females i n 
terms of sex.  Th is may be taken  to mean  that  there are more female teacher s than male teacher s in  th e 
in st itut ion. 
In  terms of year s of exper ience,  n inety-t wo (92) or  40.9% of the teacher  r esponden ts have 1 to 10  year s of  
exper ience,  sixt y- six (66) or  29.3% have 11 to 20 year s of exper ience,  and sixty- seven  (67) or  29.8% have 
21 year s and above of t each ing exper ience.  This means that  the major i t y of the t ea cher  r esponden ts have 
been  teach ing for  2 t o 10  year s.  Th is i l lustra tes that  the per iod of t ime that  the teacher s has spen t  as 
teacher s is alr eady a  ver y l ong t ime which  wi l l  enable them to assess thei r  job m ore sui tabl y.  
In  terms of educat ional  a t ta inmen t , one hundred fi ft y (150) or  66.7% of the teacher  r esponden ts hold a 
Bachel or ' s  degree,  wh i le sixt y-eigh t  (68) or  30.2% have a  Master ' s  degree,  and seven  (7)  or  3.1% have 
obta ined a  Doct ora l  degree.  Th is means that  the major i ty of the teacher  r esponden ts  are holder s of a  
Bachel or ’s degree.  Th is may be taken  to mean  that  the teacher s are qual i fied to tea ch  as they meet  t he 
basic r equir emen ts.  
 
B.  Sel f -Assessment  of  the Teacher Respondents as regards their Sel f  - Ef ficacy 
Table 2 t o 4 show the sel f-assessmen t  of the tea cher  r esponden ts as r egards thei r  sel f -  effica cy in  terms 
of Effi cacy in  Student  Engagemen t,  Efficacy in Inst ruct ional  Stra tegies,  and Efficacy in  Classroom  
Managemen t . 

Table 2  
Sel f-Assessmen t  of the Teacher Responden ts as regards their  Self -  Efficacy on  Effi cacy in  Studen t 

Engagemen t 

Legend:  3.51-4.00 Strongly Agree/  Ver y High  Level ;  2.51-3.50 Agree/  High  Level ;  1.51-2.50 Disagree/  
Low Level  1.00-1.50 Strongly Disagree/  Ver y Low Level  

The h ighest -ra ted i tem in  terms of studen t  engagemen t  is the teacher s '  bel ief that  they can  help studen ts  
value l earn ing,  wi th  a  mean  of  3.33 and a  standard devia t ion  of .72.  The teacher s "agree" t hat  they 
possess th is abi l i ty,  r eflect ing a h igh level  of sel f - efficacy in  in fluencin g studen ts’  percept ions of the  
impor tance of learn ing.  This suggests that  the r esponden ts are confiden t  in  their  role as fa ci l i ta to r s of  
mean ingful  learn ing exper iences and bel ieve they can  in spir e studen ts to see value in  thei r  educat io n . 
The lowest -r a ted sel f- effica cy i tem is the abi l i ty of teacher s to assist  famil ies in helping their  ch i ldren  
succeed academical l y,  wh ich  has a  mean  of 3.04 and a  standard devia t ion  of .68.  While st i l l  ra ted a t  a 
h igh level  of sel f- effica cy,  th is i tem scored lower  than other s, suggest ing that  teacher s may feel  sl igh t ly 
less confiden t  in thei r  capaci ty t o in fluence studen ts indir ect l y through  family engagemen t.  The r es ul t  
could r eflect  chal lenges in  br idging home-school  par tner sh ips or  feel ing less equipped to guide  famil ies  
in suppor t ing their  ch i ldren ' s academic progress.  

 Mean  SD QD In terpre 
ta t ion 

Ran
k 

1.  I  can  mot ivate  m y studen ts who show 
low in terest  in school  work.  3.31 .57 Agree  High  

Level  3 

2.  I  can  get  my studen ts to bel ieve the y 
can  do wel l  in  school  work.  3.32 .66 Agree  High  

Level  2 

3.  I  can  do much  to help m y studen ts 
value learning.  3.33 .72 Agree  High  

Level  1 

4.  I  can  do much  to improve the  
under standing of a  studen t  who is 
fa i l ing. 

3.19 .72 Agree  High  
Level  4 

5.  I  can assist  famil ies in  helping thei r  
ch i ldren do wel l  in school .  3.04 .68 Agree  High  

Level  5 

Composi te Mean  3.24 .59 Agree  High  
Level  
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The overal l  composi te mean  for  effi cacy in  studen t  engagement  is 3.24, wi th  a  standard devia t ion  of .59,  
placing the r esponden ts at  a  "high  level" of sel f- efficacy.  Th is indicates that ,  overal l ,  teacher s feel  
confiden t  in  their  abi l i ty t o engage studen ts effect ivel y,  whether  through  mot ivat ion , suppor t  for  
st ruggl ing learner s,  or  in st i l ling a  bel ief in  academic success.  Al though  there are minor var ia t ions  across  
the speci fic i tems,  the general  sen timent  is that the teacher s perceive themselves as capabl e of fost er ing 
studen t  engagemen t  in  mean ingful  wa ys.  

Table 3  
Sel f-Assessmen t  of the Teacher Responden ts as regards their  Self -  Efficacy on  Effi cacy in  Instruct ional  

Str a tegies 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Legend:  3.51-4.00 Strongly Agree/  Ver y High  Level ;  2.51-3.50 Agree/  High  Level ;  1.51-2.50 Disagree/  

Low Level  1.00-1.50 Strongly Disagree/  Ver y Low Level  
 

The h ighest -ra ted i tem in  terms of in struct ional  st r ategies is the teacher s’  bel i ef that  they can  provide  
a l ternat ive explanations or  examples  when  studen ts are confused,  wi th  a  mean  of  3.27 and a  standard 
devia t ion  of .78.  Th is r eflects a  h igh  level  of confidence in  their  abi l i ty t o adapt  in struct ion  in  real - t ime 
to suppor t  studen t  under standing.  The abi l i ty to offer  mul t iple approaches to a  concept  i s crucia l  for  
addressing diver se learn ing needs,  and the teacher s '  high  sel f - efficacy in  this ar ea  suggests they are wel l -
prepared to handle in struct ional  challenges and ensure comprehension .  
The lowest-r a ted i tem is the abi l i ty t o craft  good quest ions for  studen ts,  wi th  a  mean  of 3. 12 and a 
standard devia t ion  of .80.  While st i l l  wi th in  the "high  level" of sel f - effi cacy,  th is score suggests a  
r ela t ive area  of  lower  confidence compared to other  in struct ional  st r ategies.  Effect ive quest i on ing is key 
to deepen ing under standing and foster ing cr i tica l  th inking,  and the sl igh tly l ower  score here migh t  
indicate that  teacher s feel  less cer ta in  about  thei r  abi l i ty t o consisten t l y devel op h igh -quali ty,  thought -
provoking quest ions.  
The overal l  composi te mean  for  effi cacy in  in struct ional st ra tegies is 3.18,  wi th a  standard devia t i on  of  
.76,  indicating that  the teacher s general ly feel  confiden t  in  their  in struct ional  abi l i t ies.  They be l ieve they 
can  apply a  r ange of st r a tegies,  from adjust ing lessons to individual  needs to implemen t ing a lternat ive 
approaches when  needed.  While there are sl igh t  varia t ions in  speci fic areas,  such  as quest i on ing 
techn iques,  the overal l  sen t imen t  is one of h igh  sel f- efficacy,  r eflect ing a  st rong foundat ion  in  the ski l l s 
necessary t o del iver  effect ive and adaptable in struct ion .  
The h ighest -r a ted item regarding classroom managemen t  is the teacher s '  con fidence in get t ing studen ts to 
fol l ow classroom rules,  wi th  a  mean  of 3.16 and a  standard devia t ion  of .85.  Th is high  level  of sel f-
efficacy r eflects tea cher s '  bel ief that  they can  effect ivel y en force and main ta in  discipl ine wi th in  the 
classroom.  
 
 
 
 
 

 Mean  SD QD In terpre 
ta t ion 

Ran
k 

1.  I  can  craft  good quest i ons for  m y 
studen ts.   3 .12 .80 Agree  High  

Level  5 

2.  I  can  use a  var iet y of assessm en t  
st r a tegies.  3.16 .83 Agree  High  

Level  3 

3.  I  can  provide  an  a l ternat ive  
explanat ion  or  example when  m y 
studen ts are confused.  

3.27 .78 Agree  High  
Level  1 

4.  I  can  adjust  my lessons to the proper  
level  for  individual studen ts.  3.24 .81 Agree  High  

Level  2 

5.  I  can  implement  al ternat ive st r a tegies  
in my classroom ver y wel l .   3 .14 .81 Agree  High  

Level  4 

Composi te Mean  3.18 .76 Agree  High  
Level  
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Table 4  
Sel f-Assessmen t  of the Teacher Responden ts as regards their  Self -  Efficacy on  Effi cacy in  Classroom 

Managemen t 

Legend:  3.51-4.00 Strongly Agree/  Ver y High  Level ;  2.51-3.50 Agree/  High  Level ;  1.51-2.50 Disagree/  
Low Level  1.00-1.50 Strongly Disagree/  Ver y Low Level  
 

The abi l i ty to ensure studen ts adhere to rules is fundamen tal  to creat ing  an  environmen t  conducive t o 
learn ing,  and the r esponden ts express st rong confidence in  managing this aspect  of classroom con trol .  
The lowest -r a ted i tem is the teacher s’  confidence in  r esponding to defian t  studen ts,  wi th  a mean  of 3.04  
and a  standard devia t ion  of .86.  Al though  th is is st i l l  r a ted as a  "h igh  level"  of sel f -effi cacy,  i t  suggests  
that  teacher s feel  sl igh t ly l ess confiden t  in  handl ing defian t  behavior s compared to other  classroom  
management  tasks.  Deal ing wi th  defian t  studen ts can  be par t icular ly chal lenging,  r equir ing not  on l y 
classroom con trol  techn iques but  a lso psychol ogical  and behaviora l  in sights,  wh ich  may expla in  the 
sl igh tly lower  confidence in  th is ar ea .  The overal l  composi te m ean  for  classroom managemen t is 3.10,  
wi th  a  standard devia t ion  of .81,  indicat ing that teacher s general ly feel  confiden t  in  managing classroom  
behavior  and main ta ining order .  Their  sel f -assessmen t  shows h igh  efficacy a cross a l l  ar eas,  from  
con trol l ing disruptive behavior  to esta bl ish ing classroom managemen t  systems.  However ,  sl igh t  varia t ions 
in  confidence suggest  that  wh i le they are profic ien t  in  en forcing rules and calming noisy studen ts,  they 
migh t  feel  somewhat  less equipped  to address more chal lenging behavior s,  such  as defiance.  Overal l,  the  
teacher s’  sel f-percept i on  r eflects a  st rong capacit y to mainta in a  wel l -managed classroom environmen t .  

 
C.  Summary of  the Sel f -Assessment  of  the  Teacher Respondents as regards their Sel f -  Ef f icacy 
Table 5 shows the summary of the sel f-assessmen t  of the teacher  r esponden ts as r egards thei r  sel f -  
efficacy in  terms of E fficacy in  Studen t  Engagemen t ,  Effi cacy in  Instruct ional  Stra tegies,  and Effic a cy in 
Classroom Management . 
Among the three dimensions,  the h ighest  sel f- effica cy r a t ing is in  Studen t  Engagemen t,  wi th  a mean of  
3.24 and a  standard devia t ion  of .59.  This suggests that  teacher s feel  m ost  confiden t  in  their  abi l i t y t o 
mot ivate studen ts,  fost er  a bel ief in  academic success,  and suppor t  student s in  valuing learn ing.  

Table 5  
Summary of the Self-Assessmen t  of the Teacher  Responden ts as r egards their  Self -  Efficacy 

 Mean  SD QD In terpre 
ta t ion 

Ran
k 

1.  I  can  con trol  disrupt ive behavi or  in  
m y classroom.  3.08 .83 Agree  High  

Level  4 

2.  I  can  get  m y studen ts to fol l ow 
classroom rules.  3.16 .85 Agree  High  

Level  1 

3.  I  can  calm a  student  who is disrupt ive  
or  noisy.  3.12 .84 Agree  High  

Level  2 

4.  I  can  r espond to defian t  studen ts ver y 
wel l .  3 .04 .86 Agree  High  

Level  5 

5.  I  can  establ ish  a  classroom  
management  system with  each group  
of studen ts ver y wel l .  

3 .12 .85 Agree  High  
Level  2 

Composi te Mean  3.10 .81 Agree  High  
Level  

 

 Mean  SD QD In terpre 
ta t ion 

Ran
k 

Efficacy in  Studen t Engagemen t 3.24 .59 Agree  High  
Level  1 

Efficacy in  Instruct ional  Stra tegies  3.18 .76 Agree  High  
Level  2 

Efficacy in  Classroom Managemen t 3.10 .81 Agree  High  
Level  3 

Overal l 3.18 .65 Agree  High  
Level  
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Legend:  3.51-4.00 Strongly Agree/  Ver y High  Level ;  2.51-3.50 Agree/  High  Level ;  1.51-2.50 Disagree/  
Low Level  1.00-1.50 Strongly Disagree/  Ver y Low Level  
 

The h igh  ra t ing in  this ca tegor y r eflects the teacher s '  percept ion  that they are effect ive a t  bui ldi ng 
mean ingful  connect ions wi th  studen ts,  wh ich  is cr i t ica l  for  promoting engagemen t  and ensur ing that 
studen ts stay invested in  th eir  academic progress.  
The lowest -r a ted area  is Classroom Management ,  wi th  a  mean  of 3.10 and a standard devia t ion  of .81.  
While st i l l wi th in the "high  level" of sel f- efficacy,  th is sl igh tly l ower  score indicates that  teacher s may 
feel  less cer ta in  about  their  abi l i t ies to manage disrupt ive or  defian t  behavior s compared to engaging 
studen ts or  del i ver ing effect i ve  in struct ion .  Although  they have confidence in  mainta in ing order  and  
en forcing rules,  the complexi t y of managing studen t  behavior s in  a  classroom set t ing may presen t  a 
greater  chal lenge,  leading to a  lower  sel f-assessmen t  in  this ar ea .  
The composi te mean  across a l l  three areas—Studen t  Engagement ,  In struct ional  Stra tegies,  and Classroom  
Managemen t—is 3.18,  wi th  a  standard devia t ion  of  .65,  r eflect ing  a  "h igh  level" of  sel f- effi cacy overal l .  
This suggests that  the teacher  r esponden ts general ly feel  compet en t  and capable in  their  professi ona l  
roles,  wi th  a  strong bel ief in  thei r  abi l i ty t o engage studen ts, use diver se in struct ional  str ategie s,  and 
manage classrooms effect i vel y.  While thei r  confidence var ies sl igh t ly across the three areas,  the overal l  
assessmen t  indicates that  the teacher s possess a  sol id foundat ion  of sel f - effica cy,  wh ich  is vi ta l  for  their  
effect i veness and success in  the classroom.  Th e r ela t ivel y close scores across the categor ies show a  wel l -
rounded sense of professi onal  competence,  wi th  sl igh tly st ronger  confidence in  studen t  engagemen t.  
 
D.  Sel f -Assessment  of  the Teacher Respondents as regards their Empowerment  
Table 6 to 8 show the sel f-assessmen t  of the teacher  r esponden ts as r egards thei r  empowermen t in  terms 
of Decisi on  Making, Professi onal  Growth ,  and Autonom y.  
The h ighest -ra ted i tem in terms of decision -making empowermen t is the oppor tun i ty given  to teacher s to 
share their  knowl edge with  other  teacher s, wi th  a mean  of 2.98 and a standard devia t ion  of .88.  

 
Table 6  

Sel f-Assessmen t  of the Teacher Responden ts as regards their  Empowermen t  on Decisi on  Making  

Legend:  3.51-4.00 Strongly Agree/  Ver y High  Level ;  2.51-3.50 Agree/  High  Level ;  1.51-2.50 Disagree/  
Low Level  1.00-1.50 Strongly Disagree/  Ver y Low Level  

 
This suggests that  teacher s feel  empowered when  they are r ecogn ized as valuable r esources wi t h in  the i r  
professi onal  community.  The abi l i ty t o share exper t ise is a  sign ifican t  form of empowermen t ,  as i t  a l lows  
teacher s to con tr ibute t o the growth  and improvemen t  of thei r  col leagues,  foster ing a  col laborat ive work 
environment .  The high  level  of  agreemen t  r eflects tea cher s '  con fidence in  their  ro les as  con tr ibut or s to 
school-wide knowl edge- shar ing in i t ia t ives.  
The lowest -r a ted i tem is invol vemen t  in  making decisi ons r ela ted to budget ing,  wi th  a  mean of 2. 46 and a 
standard devia t ion  of .92,  wh ich  fa l ls under  the "l ow level" ca tegor y.  Th is indicates  that  teacher s feel  
sign ifican tly less empowered when  i t  comes t o financia l  decision -making with in  the school .  Budget ing 
decisi ons are oft en  made a t  administ ra t ive level s,  and this r esul t  suggests that teacher s perceive l imi ted 

 Mean SD Q D 
Interpr

e 
tation  

Rank 

1.  I  was gi ven  the r esponsibi l i t y t o 
mon i tor  school  programs.  2.73 .91 Agree  High  

Level  4 

2.  I  was involved in  making decisions in  
budget ing. 2.46 .92 Disag

ree 
Low 

Level  5 

3.  I  was given  an oppor tun i ty to share 
m y knowl edge with  other  teacher s.  2.98 .88 Agree  High  

Level  1 

4.  Other  teacher s asked for  my opin ion  
in making decisions.  2.97 .85 Agree  High  

Level  2 

5.  I  have an  oppor tun ity t o teach  other  
teacher s about  new ideas.  2.88 .90 Agree  High  

Level  3 

Composite  Mean 2.80 .79 Agree High 
Level  
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involvemen t  or  in fluence in  such  areas.  The lack of par t icipat ion in  financia l  mat ter s migh t  contr ibute to 
feel ings of disempowermen t in  a  cr i t ica l aspect  of school  operat ions.  
The overal l composi te mean  for  teacher  empowermen t  in  decision -making is 2.80, wi th  a standard 
devia t ion  of .79,  indicating a  general  agreemen t  that  teacher s feel  empowered in  some a spects  of 
decisi on -making. However ,  the distr ibut ion  of scores r eveals that  wh ile teacher s feel  empowered to share 
knowl edge and con tr ibute to school  programs,  thei r  involvemen t  in  more formal  admin istr a tive decisi ons,  
such  as budget ing,  i s l imi ted.  This h igh l ights a  more col laborat ive sense of empowermen t in  areas r e la ted 
to tea ch ing and peer  suppor t ,  but  wi th  less invol vem en t  in  decisions that  affect  broader  in sti tut ion al  
governance.  
The highest -r a ted i tem regarding professi onal growth  empowermen t  is the oppor tuni ty t o develop  
professi onal ism,  wi th  a mean  of 3.28 and a  standard devia t ion  of .75.  Th is r eflect s teacher s '  st rong  sense  
of empowermen t in  being able to enhance thei r  profe ssi onal  ski ll s and competencies.  The abi l i t y t o 
con t inuousl y improve as professi onals i s crucia l  for  career  sa t isfact ion  and effect iveness,  and the h igh 
r at ing here indicates that  the r esponden ts feel  wel l -suppor ted in  their  journey of professi onal  
devel opmen t .  

 
Table 7  

Sel f-Assessmen t  of the Teacher Responden ts as regards their  Empowermen t  on Professi onal  Growth  

Legend:  3.51-4.00 Strongly Agree/  Ver y High  Level ;  2.51-3.50 Agree/  High  Level ;  1.51-2.50 Disagree/  
Low Level  1.00-1.50 Strongly Disagree/  Ver y Low Level  

 
The lowest -r a ted i tem is the role given  to teacher s being sui ted to thei r  ski l l s in  school ,  wi th  a mean  of  
3.17 and a  standard devia t ion  of .75.  Al though  st i l l  wi th in  the "high  level" of empowermen t ,  this sl igh t ly 
lower  score suggests that  some teacher s feel  thei r  roles ma y not  ful l y a l ign  wi th  their  st r engths or  ar eas 
of exper t ise.  While the major i t y of r esponden ts agree that thei r  roles are appropria te for  their  ski l l s,  the 
r ela t ivel y lower  score compared to other  i tems h in ts a t  room for  improvemen t  in  role assignmen t  to ensure 
teacher s are ful l y ut i l iz ing their  poten t ial .  
The overal l  composi te  mean  for  empowermen t  in professi onal  growth  is 3.23,  wi th  a  standard devia t ion  of  
.71,  indicat ing a  h igh  level  of agreem en t  that  teacher s feel  empowered in  their  professi onal  develo pm en t . 
Teacher s perceive they are t r ea ted as professi onals,  have oppor tuni t ies to pur sue fur ther  studies,  a nd can 
col laborate wi th  thei r  col leagues—all  key aspects of professional  growth .  Th is suggests that  the school  
environment  suppor ts con t inuous learn ing and col laborat ion , wh ich are essen t ia l  for  long-term career  
sa t isfact i on  and per sonal  growth  in the professi on .  

 
Table 8  

Sel f-Assessmen t  of the Teacher Responden ts as regards their  Empowermen t  on Autonom y 

 Mea
n SD Q D Interpre  

tation  
Ran

k 
1.  I  was gi ven  a  role that  i s sui ted to m y 

ski l ls in  school .  3.17 .75 Agree  High  
Level  5 

2.  I  was t r ea ted l ike a  professi onal .  3 .27 .77 Agree  High  
Level  2 

3.  I  have an  oppor tun ity to devel op m y 
professi onal ism. 3.28 .75 Agree  High  

Level  1 

4.  I  was gi ven  an  oppor tun i ty to stud y 
fur ther .  3.18 .80 Agree  High  

Level  4 

5.  I  have an  oppor tun i ty t o col la borate 
wi th  other  teacher s in  school .  3.24 .77 Agree  High  

Level  3 

Composite  Mean 3.23  .71  Agree High 
Level  

 

 Mea
n SD Q D 

Interpr
e 

tation  

Ran
k 

1.  I  have an  oppor tun ity to r equest  class I  
wan t  to teach .  2.39 .91 Disagre

e  
Low 

Level  5 
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Legend:  3.51-4.00 Strongly Agree/  Ver y High  Level ;  2.51-3.50 Agree/  High  Level ;  1.51-2.50 Disagree/  
Low Level  1.00-1.50 Strongly Disagree/  Ver y Low Level  
 

The h ighest -ra ted i tems r egarding autonomy are teacher s’  fr eedom to make decisi ons in  teach ing 
techn iques and thei r  abi l i ty t o implemen t  their  own  teach ing str ategies,  both  wi th  a  mean  of 3.19 an d a  
standard devia t ion  of  .86.  Th is indicates that  teacher s feel  a  st rong sense  of empowermen t  in  determin ing 
how they del iver  in struct ion  in  the classroom.  The abi l i ty t o adapt  teach ing methods to meet  studen t s '  
needs is essen t ia l  for  effect ive t each ing,  and th e high  level  of agreemen t  suggest s that  teacher s are 
confiden t  in  thei r  abi l i ty to exercise professi onal judgmen t  when i t comes to in struct ional  stra tegi es.  
The lowest -r a ted i tem is the oppor tun i ty to r equest  the class they wan t  to teach ,  wi th  a  mean  of 2. 39 and a  
standard devia t ion  of .91,  fa l l ing wi th in  the "low level" of empowermen t . Th is suggests that  teacher s feel  
sign ifican tly less empowered when  i t  comes t o choosing their  prefer r ed subjects  or  grade levels.  The  
l imi ted autonomy in  select ing teach ing assignmen ts may r efl ect  admin istr at ive constr a in ts or  school  
pol ici es,  leading to r educed fl exibi l i t y in  th is ar ea , wh ich could pot en t ial ly impact  teacher  sat isf act i on  
and morale.  
The overal l  composi te mean  for  teacher autonomy is 2.93,  wi th  a standard dev ia t ion  of .73,  indicat ing that  
wh i le teacher s general ly agree  they have a  h igh level  of  autonom y in  many aspects of thei r  professi onal 
work,  there are areas where th is sense of empowermen t  is lacking.  Specifi ca l l y,  teacher s feel  they h ave 
sign ifican t  fr eedom in  craft ing lesson  plans and select ing teach ing techn iques,  but  they exper ience less  
con trol  over  class assignmen ts.  The h igh  level  of  autonom y in  in st ruct ional  decisions is encouraging ,  as i t  
a l lows teacher s to adapt  their  teach ing to studen t  needs,  bu t  the lower  score in  class select ion  h igh ligh ts a 
gap in  teacher  autonomy that  could be addressed to fur ther  enhance thei r  empowermen t .  
 
E.  Summary of  the Sel f -Assessment  of  the  Teacher Respondents as regards their Empowerment  
Table 9 shows the summary of the sel f-a ssessm en t  of the teacher  r esponden ts as r egards thei r  
empowermen t  in  terms of Decisi on  Making, Professi onal  Growth ,  and Autonomy.  

 
Table 9  

Summary of the Self-Assessmen t  of the Teacher  Responden ts as r egards their  Empowermen t  
 
 
 
 
 
 
 
 
 
 
Legend:  3.51-4.00 Strongly Agree/  Ver y High  Level ;  2.51-3.50 Agree/  High  Level ;  1.51-2.50 Disagree/  
Low Level  1.00-1.50 Strongly Disagree/  Ver y Low Level  

 
Among the three dimensions,  the h ighest  sel f-assessmen t  is in  Decision  Making,  wi th  a mean  of  2.80 and 
a  standard devia t ion  of .79,  indicating a "high  level" of agreemen t  that teacher s feel  somewhat  empowered  
in  their  decision -making processes.  Th is suggests that  teacher s perceive a  degree  of invol vemen t  in  
decisi on -making,  par t icular ly in  aspects r ela ted to thei r  roles,  such  as shar ing knowl edge a nd being 

2.  I’m teach ing my request ed subject .  2 .75 .96 Agree  High  
Level  4 

3.  I  have the fr eedom to make decisi ons in 
teach ing techn iques.  3.19 .86 Agree  High  

Level  1 

4.  I  decide on  my lesson  plan. 3.13 .78 Agree  High  
Level  3 

5.  I  a  fr ee to implemen t my own  teach ing 
st r a tegy.  3.19 .86 Agree  High  

Level  1 

Composite  Mean 2.93 .73 Agree High 
Level  

 

 Mean  SD QD In terpre 
ta t ion Rank 

Decision  Making 2.80 .79 Agree  High  Level  1 

Professi onal  Growth  3.23 .71 Agree  High  Level  2 

Autonom y 2.93 .73 Agree  High  Level  3 

Overal l 2.99 .64 Agree  High  Level   



In ternat ional  Journal  for  Research  in  Appl ied Science & Engineer ing Technology (IJRASET )  
ISSN: 2321-9653; IC Value: 45.98; SJ  Impact Factor:  7.538 
Volume 13 Issue  V May 2025- Avai lable  at www. i jraset .com 

     

 4320 ©IJRASET: Al l  R ights are Reserved | SJ Impact Factor  7.538 | ISRA Journal  Impact Factor  7.894 |  
 

consul ted by p eer s.  However ,  wh i le they feel  empowered in  cer ta in  areas,  the lower  mean  in th is ca tegor y 
compared to the other s indicates that  there may s t i l l  be sign ificant  l imi ta t ions r egarding thei r  in f luence on 
more formal or  admin istr at ive decisions,  such  as budget ing or  pol icy-making. 
The second highest  sel f-assessmen t  is in  Professi onal  Growth ,  wi th  a  mean  of 3.23 and a standard 
devia t ion  of .71.  Th is h igh  score r eflects t eacher s '  strong bel ief that  they are gi ven  oppor tun it ies  t o 
devel op  thei r  professional ism and  col laborate wi th  col leagues.  Teacher s feel  r ecogn ized and t r ea ted as  
professi onals,  wh ich  fost er s an  environmen t  conducive t o con t inuous learn ing.  The h igh  level  of  
empowermen t  in  th is dimension  suggests that professi onal  developm en t  in it iat ives and col l a borat ive 
oppor tuni t ies are effect ive and apprecia ted by the teacher s,  suppor t ing their  growth  and overal l  job  
sa t isfact i on . 
The sel f-assessmen t  of empowermen t in  Autonom y ranks th ird, wi th  a  composi te mean  of 2.93 and a 
standard devia t ion  of  .73,  indicatin g a  h igh  level  of agreem en t  that  teacher s feel  empowered in  many 
aspects of  thei r  teach ing pract ice.  Teacher s express confidence in  making decisions r ela ted to lesso n  
plann ing and in struct ional  techniques,  wh ich  are essen t ia l  for  effect ivel y addressing the  needs  of thei r  
studen ts.  However ,  the lower  score in  the area of r equest ing the classes they wish  to t each  reflects  a  
notable l imi ta t ion  in  autonomy that  could impact  their  overal l  job sa t is fact i on  and sense of owner sh ip in 
their  roles.  
The overal l  composi t e mean  of  2.99 across  a l l  dimensions suggests  that  teacher s general ly feel  
empowered in  their  roles,  wi th  a  significan t  degree of  agreemen t  in  Decision  Making,  Professi onal 
Growth ,  and Autonom y.  Th is indicates a  fa vorable environmen t  for  teacher  empowerm en t,  a lbei t  wi th 
areas for  improvemen t ,  part icular ly concern ing formal  decisi on -making processes and class assi gnmen ts. 
Overal l ,  enhancing teacher s '  input  in  cr i t ica l areas could fur ther  str engthen  their  empowermen t and lead 
to increased job sa t is fact i on  and effect iveness in thei r  teach ing roles.  
 
F.  Signi f icant  Di f ferences in the  Self -Assessment  of  the  Teacher Respondents as regards  their Sel f  -  

Ef f icacy 
Table 10  shows the sign ifican t  di fferences in  the sel f-assessmen t  of  the teacher  r esponden ts as r egards 
their  sel f -  effi cacy in  terms of Effi cacy in  Studen t  Engagemen t,  Efficacy in  Instruct ional Stra tegies,  and 
Efficacy in  Classroom Managemen t when  the r esponden t’s demograph ic profi les are taken  as test  fact or s.  
 
Age 
The analysis of  the sel f-assessmen t  of t eacher  responden ts r egarding thei r  sel f-effi cacy in  three areas—
Efficacy in  Studen t  Engagement ,  Efficacy in  Instruct ional  Stra tegies,  and Efficacy in  Classroom  
Managemen t—reveals no sign ifican t  di fferences when  age is taken  as a  test  fact or .  

 
Table 10 

Differences in  the Self-Assessmen t  of the Teacher  Responden ts as r egards thei r  Self -  Effica cy According 
to Profi le  

 Group Mean  SD F-
value  Sig Decision  

on  Ho 
In terpretat i

on  

Efficacy 
in 

Studen t  
Engagem

en t 

21-30 year s 
old  3.2229 .72562 

.261 .770 Accept ed  Not  
Sign ifican t 

31-40 year s 
old  3.2091 .56179 

41 year s old & 
above 3.2710 .57379 

Efficacy 
in 

Instruct i
onal  

Str a tegie
s 

21-30 year s 
old  3.0971 .74892 

.435 .648 Accept ed  Not  
Sign ifican t 

31-40 year s 
old  3.2455 .71451 

41 year s old & 
above 3.1855 .79149 

Efficacy 
in 

Classroo
m 

21-30 year s 
old  2.9600 .85378 

1.079 .342 Accept ed  Not  
Sign ifican t 31-40 year s 

old  3.0667 .78708 
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Managem
en t 

41 year s old & 
above 3.1742 .81289 

Overal l 

21-30 year s 
old  3.0933 .72223 

.444 .642 Accept ed  Not  
Sign ifican t 

31-40 year s 
old  3.1737 .62187 

41 year s old & 
above 3.2102 .64893 

Efficacy 
in 

Studen t  
Engagem

en t 

Male 3.0612 .65473 

6.151 .524 Accept ed  Not  
Sign ifican t 

Female  
3.2966 .56769 

Efficacy 
in 

Instruct i
onal  

Str a tegie
s 

Male 3.0204 .86337 

3.114 .236 Accept ed  Not  
Sign ifican t 

Female  

3.2364 .72604 

Efficacy 
in 

Classroo
m 

Managem
en t 

Male 2.9306 .86270 

3.061 .351 Accept ed  Not  
Sign ifican t 

Female  

3.1591 .79292 

Overal l 
Male 3.0041 .74441 

4.715 .121 Accept ed  Not  
Sign ifican t Female  3.2307 .61634 

Efficacy 
in 

Studen t  
Engagem

en t 

1-10 year s old  3.2087 .56872 

.342 .711 Accept ed  Not  
Sign ifican t 

11-20 year s 
old  3.2545 .61424 

21 year s & 
above 3.2866 .61420 

Efficacy 
in 

Instruct i
onal  

Str a tegie
s 

1-10 year s old  3.1543 .71290 

.324 .724 Accept ed  Not  
Sign ifican t 

11-20 year s 
old  3.1758 .70994 

21 year s & 
above 3.2507 .87410 

Efficacy 
in 

Classroo
m 

Managem
en t 

1-10 year s old  3.0261 .78290 

2.309 .102 Accept ed  Not  
Sign ifican t 

11-20 year s 
old  3.0455 .79984 

21 year s & 
above 3.2866 .84726 

Overal l 

1-10 year s old  3.1297 .61080 

1.016 .364 Accept ed  Not  
Sign ifican t 

11-20 year s 
old  3.1586 .64718 

21 year s & 
above 3.2746 .70720 

Efficacy 
in 

Studen t  
Engagem

en t 

Bachel or  3.1747 .59451 

4.282 .015 Rejected  Sign ifican t 
Mastera l 3.3559 .58114 
Doct oral 

3.6857 .38048 

Efficacy Bachel or  3.1320 .73048 3.169 .044 Rejected  Sign ifican t 
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in  
Instruct i

onal  
Str a tegie

s 

Mastera l 3.2500 .82742 
Doct oral 

3.8286 .37289 

Efficacy 
in 

Classroo
m 

Managem
en t 

Bachel or  3.0173 .79324 

4.715 .010 Rejected  Sign ifican t 

Mastera l 3.2382 .83524 
Doct oral 

3.8286 .45356 

Overal l 
Bachel or  3.1080 .64528 

4.882 .008 Rejected  Sign ifican t Mastera l 3.2814 .65013 
Doct oral 3.7810 .33712 

 
The null  hypothesis  (Ho) is accept ed for  a l l  three areas,  indicating that  age does not  sign ifican tly impact  
teacher s '  sel f- efficacy percept ions.  
For  Efficacy in  Studen t Engagemen t , the means for  the di fferen t  age groups are r ela t ivel y close:  3.2 229 
for  the 21-30 age group,  3 .2091 for  the 31-40 age group,  and 3.2710 for  those aged 41 and above.  The 
h ighest  mean  is observed  in  the oldest  age group,  indicat ing a  sl ight ly greater  confidence in  engagi ng 
studen ts.  However ,  the lack of sign ifican t  di fference suggests that  a l l  age gr oups feel  similar ly effect i ve  
in  mot ivat ing studen ts and fost er ing their  in terest  in  learn ing. Th is consistency across age groups ma y 
poin t  to shared exper iences and teach ing str a tegies that  t ranscend age -rela ted di fferences,  r ein forcing the 
not ion  that  en gagemen t techn iques can  be effect ivel y employed r egardless of the teacher ' s age.  
In  terms of Effi cacy in  Instruct ional Stra tegies,  the means are 3.0971 for  21 -30 year s old,  3.2455 for  31-
40 year s old,  and 3.1855 for  those aged 41 and above.  Again,  no sign i fican t  di fferences are noted .  The 31-
40 age group exh ibi ts the h ighest  mean , suggest ing a  sl igh tly h igher confidence in  their  in struct ion al 
methods.  However ,  the acceptance of the nul l hypothesis  impl ies that  teacher s across di fferent  age  
brackets possess comparable bel iefs in  their  abi l i t y to employ effect ive in st ruct ional  str a tegies.  This 
un iformity in  sel f-assessm en t  migh t suggest  that professi onal  devel opmen t  and tr a ining oppor tuni t ies are 
effect i ve across the board,  ensur ing that a l l teacher s feel  equi pped t o del iver  high -qual ity in st ruct ion .  
The analysi s of E fficacy in  Classroom Managemen t  shows means of 2.9600 for  the 21 -30 age group,  
3.0667 for  the 31-40 age group,  and 3.1742 for  those aged 41  and above.  Al though  there is a  t r end 
suggest ing that older  teacher s feel  more confiden t  in managing classrooms,  the di fferences  are not  
sta t ist ica l ly sign ifican t .  The acceptance of the nul l  hypothesis indicates that,  r egardless of age,  teacher s 
exper ience similar  challenges and successes in  classroom managemen t.  This could poin t  to the idea  that 
effect i ve classroom management  techn iques are accessi ble t o a l l  age groups,  perhaps due to shared 
t ra in ing exper iences and the col lect i ve knowl edge gained from professional  in teract ions.  
Final ly,  the overal l  sel f- effica cy m eans across age groups show values of 3.0933 for  the 21 -30 age group,  
3.1737 for  the 31-40 age group,  and 3.2102 for  those aged 41 and above.  While older  teacher s r epor t  
sl igh tly h igher  overal l  sel f-effi cacy,  the lack of sign ifican t di fference r ein forces  that age does not  pla y a  
crucia l  role in  how t eacher s percei ve thei r  eff icacy in  thei r  professi onal  capaci t ies.  Th is consiste ncy 
across the board is encouraging,  as i t  suggests  that  r egardless of age,  teacher s are confiden t  in  th eir  
abi l i t ies to engage studen ts,  employ effect i ve i n struct ional  stra tegies,  and manage classrooms.  Overal l ,  
the findings indicate that  factor s other  than age may be m ore in fluen t ia l  in  shaping teacher s '  sel f -efficac y 
percept ions,  such  as exper ience,  tr a ining,  or  in sti tut ional  supp or t .  

 
Sex  
The analysis of sel f-assessmen t  among teacher  responden ts concern ing thei r  sel f - efficacy—speci fica l l y in 
Efficacy in  Studen t  Engagement ,  Efficacy in  Instruct ional  Stra tegies,  and Efficacy in  Classroom  
Managemen t—reveals that  there are no sign ifican t  di fferences based on  sex.  The nul l  hypothesis (Ho) i s  
accepted for  a l l three areas,  indicat ing that  both male and female teacher s perceive thei r  sel f -efficacy 
similar ly.  
For  Effica cy in  Studen t  Engagemen t ,  the mean sel f-assessmen t  for  male teacher s is 3.0612,  wh i le for  
female teacher s,  i t  i s  notabl y h igher  at  3.2966.  Despi te th is di fference in  means,  the sta t ist ica l  t est  
indicates that  the r esul t  i s not  sign ificant  (p = .524), leading to the acceptance of the nul l hypot hesis.  
This suggests that  wh i le female teacher s might  feel  more effect ive in  engaging studen ts, th is percept ion  
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does not  r eflect  a  sta t ist ica lly sign ifican t  di fference when  compared to thei r  male coun terparts.  Th e 
consisten t  level  of agreemen t  among both  gender s impl ies that engagement  str a tegies employed by 
teacher s may be percei ved as un iver sal ly appl icable,  i rr espect ive of the teacher ' s sex.  
In  terms of E fficacy in  Instruct ional Str a tegies,  male teacher s have a  mean  score of 3.0204,  wh i le f emale  
teacher s r epor t  a  higher  mean  of 3 .2364.  Al though  there is a  di fference in  sel f-a ssessm en t ,  the sta t ist ica l 
analysi s shows a  p-value of .236,  indicat ing that the di fferences are not  sign ifican t.  The acceptance of  the 
null  hypothesis h igh l ights that  both  male and female teacher s perceive th eir  in st ruct ional  str ategies as 
effect i ve t o a  similar  degree.  Th is finding suggests that  the t ra in ing and r esources  avai lable for  
devel oping in struct ional  ski l l s ar e effect i ve  across gender s,  fost er ing a  shared confidence in  teach ing 
pract ices r egardless of sex.  
The r esul ts for  Effi cacy in  Classroom Managemen t  r eveal  a  mean  of 2.9306 for  male teacher s and 3.159 1 
for  female teacher s.  Al though the female teacher s again  r epor t  a  h igher level  of confidence in  their  
classroom management  ski l l s,  the analysis shows a  p-value of .351,  leading to the acceptance of the nul l 
hypothesis.  Th is indicates that  the di fferences in  sel f -assessmen t  are not  sta t ist ica l ly sign ifican t .  The data 
suggest s that,  despi te the var iance in  means,  both  male and female t eacher s face simi lar  chal lenges and 
successes in  managing thei r  classrooms,  h igh l igh ting that  effect i ve  classroom managemen t  st ra tegies  ma y 
be accessibl e to a l l  teacher s, r egardless of sex.  
The overal l  sel f- effica cy means show a  score of 3.0041 for  male teacher s and 3.2307  for  female teacher s.  
Again,  wh i le female teacher s score h igher,  the di fferences are not  sign ifican t  (p = .121),  leading t o the 
acceptance of the nul l  hypothesis.  Th is overal l  r esul t  indicates that  male and female teacher s have 
comparable percept ions of th ei r  sel f- efficacy a cross a l l  ar eas measured.  The consisten t  agreemen t  in  sel f -
assessmen t  among teacher s of di fferen t  sexes suggests that  factor s in fluencing sel f -effi cacy percept ions 
may be  more  r ela ted to individual  exper iences ,  t r ain ing,  and suppor t  syst ems r a ther  than  gender.  In 
summary,  wh i le female tea cher s may feel  sl igh tl y m ore confiden t  in  thei r  teach ing effica cy,  the lack  o f  
sign ifican t di fferences under scores a  shared commitmen t  to effect i ve teach ing pract ices among al l  
r esponden ts.  
 
Year s of Exper ience 
The analysis of sel f-assessm en t  among teacher r esponden ts r egarding their  sel f -effi cacy in  Effica cy in 
Studen t  Engagement ,  Efficacy in  Instruct ional  Str ategies,  and Efficacy in  Classroom Ma nagement 
indicates that  there are no significan t  di fferences based on  the year s of exper ience of the r esponden ts. 
The nul l  hypothesis (Ho) is accepted for  a l l  three areas,  suggest ing that  the number  of year s teache r s have 
spen t  in  the professi on  does not  sign ifican t ly in fluence their  percept ions of sel f - efficacy.  
For  Effi cacy in  Studen t  Engagemen t,  the mean  sel f-a ssessm en t  for  teacher s wi th  1-10 year s of exper ience 
is 3.2087,  wh i le those  wi th  11-20 year s r epor t  a  mean  of  3.2545,  and teacher s wi th  21 year s and above 
have a  mean of 3.2866.  Al though  there is a  tr en d showing that  more exper ienced teacher s tend to feel  
sl igh tly more effect ive in  engaging studen ts, the p -value of .711 indicates that these di fferences are not 
sta t ist ica l ly sign ifican t .  Th is suggests that  teacher s across di fferen t  exper ience l evels share  a  similar  
confidence in  thei r  abi l i ty to m ot ivate studen ts and foster  engagemen t.  The un iformity in  sel f -assessmen t  
may r eflect  the effect iveness of engagemen t  str a tegies that  ar e widel y adopt ed,  r egardless of exper i ence.  
When  examining Effica cy in  Inst ruct ional  Str a tegies,  the means are 3.1543 for  teacher s wi th  1 -10 year s of  
exper ience,  3.1758 for  those  wi th  11-20 year s,  and 3.2507 for  those wi th  21 year s and above.  Again ,  the 
di fferences do not  r each  sta t ist ica l  sign ificance,  as indicated by a  p -value of  .724.  Th is suggests  that 
r egardless of thei r  year s of teach ing exper ience,  teacher s perceive thei r  abi l ity t o implemen t  effec t i ve  
in struct ional  st ra tegies in  a  similar  manner .  The shared level  of confidence migh t  be a t t r ibuted t o 
professi onal  developm en t  programs that  equip teacher s wi th  the necessar y ski l l s,  enabl ing them to feel  
competen t  in  their  in st ruct ional  methods,  irr espect ive of thei r  tenure.  
For  Effi cacy in  Classroom Managemen t ,  teacher s wi th  1 -10 year s of  exper ience r epor ted a  mean  of  
3.0261,  wh i le those wi th  11-20 year s r epor ted 3.0455,  and those wi th  21 year s and above r epor ted the 
h ighest  mean  of  3.2866.  Al though  there is a  sl i gh t  upward tr end with  increasing exper ience,  the anal ysis 
shows a  p-value of .102,  wh ich  is not  sta tist ica l ly sign ifican t . Th is lack of sign ifican t  di fference suggest s  
that  classroom managemen t  abi l i t ies ar e perceived similar ly across a l l  exper ience level s.  I t  indicat es that 
effect i ve classroom managemen t  str ategies may be in tegrated in to teacher  t ra in ing and professi onal  
devel opmen t  programs,  leading to comparable confidence in  classroom management  r egardless of  year s o f  
exper ience.  
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The overal l  sel f- efficacy m eans show scores of  3 .1297 for  teacher s wi th  1 -10 year s,  3.1586 for  those  wi th 
11-20 year s,  and 3.2746 for  teacher s wi th  21 year s and above.  While more exper ienced teacher s r epor t  
sl igh tly h igher  overal l  sel f-effi cacy,  the p-value of  .364 indicates that  these di fferences  are not  
sta t ist ica l ly sign ifican t.  The acceptance of the nul l  hypothesis impl ies that  teacher s '  year s of  exper ience 
do not  sign ificant ly affect  their  percept ions  of sel f - efficacy across the measured domains. Th is 
consistency in  sel f-a ssessm en t  may r eflect  the i n fluence of shared professi onal  devel opmen t  exper iences  
and the col lect ive knowl edge that  permeates the teach ing professi on ,  leading to a  general ly h igh level  of  
sel f- efficacy among a l l r esponden ts.  Overal l ,  the findings suggest  that sel f - effica cy in  teach ing is 
bolst ered by col lect ive t r a ining and professional  suppor t  ra ther  than solel y by indiv idual  exper ience.  
 
Educat ional At ta inment 
The analysis of sel f-assessm en t  among teacher r esponden ts r egarding their  sel f -effi cacy in  Effica cy in 
Studen t  Engagemen t , Effica cy in  Instruct ional  Stra tegies,  and Efficacy in  Classroom Management  r evea ls  
sign ifican t di fferences based on  educat ional  a t tainmen t.  The nul l  hypothesis (Ho) is r eject ed for  a l l three  
areas,  indicat ing that educat ional  level  does have a  meaningful  impact  on teacher s '  percept ions of t hei r  
sel f- efficacy.  
For  Efficacy in  Studen t  Engagemen t,  teacher s wi th  a Bachelor ’s degree r epor ted a  mean  sel f-assessmen t 
of  3.1747,  wh i le those wi th  a  Master ’s degree  r epor ted a  h igher  mean  of 3.3559,  and teacher s holding  a 
Doct ora l  degree had an even  h igher mean  of 3.6857.  The p -value of .015 sign ifies that the differences  
among these groups are sta t ist ica l ly sign ifican t .  Th is finding suggests that  as educat ional  a tta inmen t 
increases,  so does the perceived abi l i t y to engage studen ts effect ivel y.  Tea cher s wi th  h igher  degree s ma y 
have access to m ore advanced pedagogical  st r a tegies and a  deeper  under standing of studen t  psychology,  
wh ich  could enhance thei r  effica cy in  mot ivat ing and engaging studen ts in the learn ing process.  
In  the domain  of Effi cacy in  Instruct ional  Str a tegies,  the mean  for  Bachelor ’s degree hold er s is 3.1320, 
wh i le Master ’s degree holder s have a  mean  of 3 .2500,  and those wi th  Doct ora l  degrees r epor t  a mean  o f  
3.8286.  The p-value  of .044 indicates that  these di fferences  are a lso sta t ist ica l l y sign ifican t .  This r esul t  
suggest s that  educat ional  level  pla ys a  crucia l  role  in  shaping teacher s '  percept ions of  thei r  in struct ional 
st r a tegies.  Higher educat ional  a t ta inmen t  may equip teacher s wi th a  broader r eper toir e of in st ruct io nal  
techn iques,  al lowing them to feel  more confi den t  in thei r  abi l i ty to addr ess diver se studen t needs  
effect i vel y.  The advanced t r a ining and knowl edge acquired through  graduate educat i on  l ikely con tr ibu te 
to th is enhanced sel f-effi cacy.  
For  Effi cacy in  Classroom Managemen t ,  teacher s wi th  Bachelor ’s degrees r epor ted a  mean  of  3.017 3,  
wh i le those wi th  Master ’s degrees  had a  mean of  3.2382,  and Doct ora l  degree holder s had a mean  of  
3.8286.  The p-value of .010 indicates that  the di fferences are sta t ist ica l l y sign ifican t ,  r ein forcing the idea  
that  educat ional  a t ta inmen t  in fluences t each er s’  percept i ons of  thei r  classroom management  abi l i t ies.  As  
teacher s a t ta in  h igher  levels  of educat ion ,  they may gain  more comprehensive st r a tegies  and theoret i ca l  
knowl edge a bout  classroom dynamics,  r esul t ing in  greater  confidence in  managing various cla ssroom  
si tuat ions effect ivel y.  Th is t r end h ighl igh ts the impor tance of professi onal  devel opmen t  and advance d  
educat ion  in preparing teacher s for  the chal lenges of classroom managemen t .  
The overal l  sel f- efficacy m eans r eveal  scores  of 3.1080 for  Bachelor ’s degree holder s,  3.2814 for  
Master ’s degree holder s,  and 3.7810 for  those wi th  Doctora l  degrees.  The overal l  p -value of .008 
indicates that  these di fferences are sign ifican t,  fur ther  suppor t ing the conclusi on  that  educat ional  
a t ta inment  is a  cr i tica l  fact or  in  teacher s '  sel f-ef fica cy percept ions.  The pat tern  across a l l  measured areas 
shows a  clear  tr end:  higher  educat ional qual i fica t ions cor rela te wi th  increased sel f - effi cacy.  Th is suggests  
that  invest ing in  fur ther  educat ion  for  teacher s may not  on l y enhance thei r  per sonal  confidence but  a lso 
posi t i vel y impact  thei r  effect i veness in  the class room,  ul t imately benefi t ing studen t outcomes.   
 
G.  Signi f icant  Di f ferences in the  Sel f -Assessment  of  the  Teacher Respondents as regards  their 

Empowerment  
Table 11  shows the sign ifican t  di fferences in  the sel f-assessmen t  of  the teacher  r esponden ts as r egards 
their  empowermen t  in  terms of Decisi on  Making,  Professional  Growth ,  and Autonom y when  the 
r esponden t’s demograph ic profi l es are taken  as test  fa ctor s.  
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Table 11 
Differences in  the Self-Assessmen t  of the Teacher  Responden ts as r egards thei r  Empowermen t  According 

to Profi le  

 Group Mean  SD F-
value  Sig Decision  

on  Ho 
In terpretat i

on  

Decision  
Making 

21-30 year s 
old  2.6857 .93593 

.501 .607 Accept ed  Not  
Sign ifican t 

31-40 year s 
old  2.8333 .79350 

41 year s old & 
above 2.8306 .74748 

Professi o
nal  

Growth 

21-30 year s 
old  3.2571 .63537 

.308 .735 Accept ed  Not  
Sign ifican t 

31-40 year s 
old  3.1727 .64868 

41 year s old & 
above 3.2548 .77369 

Autonom
y 

21-30 year s 
old  3.0057 .81238 

.233 .792 Accept ed  Not  
Sign ifican t 

31-40 year s 
old  2.9364 .64988 

41 year s old & 
above 2.9097 .75713 

Overal l 

21-30 year s 
old  2.9829 .71003 

.019 .981 Accept ed  Not  
Sign ifican t 

31-40 year s 
old  2.9808 .58257 

41 year s old & 
above 2.9984 .65901 

Decision  
Making 

Male 2.7306 .96743 
.613 .001 Rejected  Sign ifican t Female  2.8307 .73584 

Professi o
nal  

Growth 

Male 3.1918 .79683 
.187 .325 Accept ed  Not  

Sign ifican t Female  3.2420 .69467 

Autonom
y 

Male 2.7918 .87365 
2.313 .049 Rejected  Sign ifican t Female  2.9716 .68776 

Overal l 
Male 2.9048 .79361 

1.122 .003 Rejected  Sign ifican t Female  3.0148 .59493 

Decision  
Making 

1-10 year s old  2.7000 .87279 

2.898 .057 Accept ed  Not  
Sign ifican t 

11-20 year s 
old  2.7697 .72089 

21 year s & 
above 2.9970 .71137 

Professi o
nal  

Growth 

1-10 year s old  3.1783 .59850 

.774 .463 Accept ed  Not  
Sign ifican t 

11-20 year s 
old  3.2152 .69664 

21 year s & 
above 3.3194 .87113 

Autonom
y 

1-10 year s old  2.9065 .71496 

.525 .592 Accept ed  Not  
Sign ifican t 

11-20 year s 
old  2.8909 .68314 

21 year s & 
above 3.0090 .80936 
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Overal l 

1-10 year s old  2.9283 .60718 

1.649 .195 Accept ed  Not  
Sign ifican t 

11-20 year s 
old  2.9586 .61389 

21 year s & 
above 3.1085 .70961 

Decision  
Making 

Bachel or  2.7200 .78544 
5.137 .007 Rejected  Sign ifican t Mastera l 2.9265 .78486 

Doct oral 3.5714 .33523 
Professi o

nal  
Growth 

Bachel or  3.1547 .69171 
5.355 .005 Rejected  Sign ifican t Mastera l 3.3235 .75708 

Doct oral 3.9714 .07559 

Autonom
y 

Bachel or  2.8480 .70232 
4.928 .008 Rejected  Sign ifican t Mastera l 3.0500 .78674 

Doct oral 3.6000 .30551 

Overal l 
Bachel or  2.9076 .62146 

7.026 .001 Rejected  Sign ifican t Mastera l 3.1000 .66162 
Doct oral 3.7143 .20263 

 
Age 
The analysi s of sel f-assessmen t  r egarding teacher  empowermen t in  terms of Decisi on  Making, 
Professi onal  Growth ,  and Autonom y indicates that  age does not  sign ifican tly a ffect  teacher s '  percept i ons  
in  these areas.  The nul l  hypothesis (Ho) is accepted for  a l l  three categor ies,  suggest ing that  the 
empowermen t  exper ienced by tea cher s r emains rela t ivel y stabl e across di fferen t  age groups.  
In  the Decisi on  Making categor y,  t eacher s aged 21 -30 r epor ted a  mean  score of 2.6857,  wh i le those  in  the 
31-40 age group had a  mean  of  2.8333,  and teacher s aged 41 and above scored 2.8306.  The p -value o f  
.607 indicates that  there are no sta t ist ica l ly sign ifican t di fferences among the age groups r egardin g their  
percei ved empowermen t  in  decision -making processes.  Th is finding suggests that r egardless  of age,  
teacher s feel  similar ly empowered or  constr a ined when  i t  com es t o par t icipat ing in  decision -making 
act ivi t ies a t  thei r  schools.  The r ela tivel y l ow scores across a l l  age groups ma y impl y a  sys temic is sue  
wi th in  the educat ional  environment  that  limi ts teacher s '  invol vem en t  in  decision -making processes,  
affect ing a ll  teacher s un iformly,  i rr espect ive of t heir  exper ience or  age.  
For  Professi onal  Growth ,  the mean  scores are 3.2571 for  the 21 -30 age group,  3.1727 for  the 31-40 age 
group,  and 3.2548 for  those aged  41 and above.  The p -value of  .735 fur ther  indicates that  these  
di fferences are not  sta t ist ica lly sign ifican t.  Th is suggests that  oppor tun it ies for  professi onal  growth ,  such  
as t r ain ing and devel opmen t ,  ar e perceived si milarly by tea cher s across di fferen t  age ranges.  While 
younger  teacher s may be  more act i vel y seeking growth  oppor tun it ies,  older  teacher s may feel  equal l y 
sa t isfied wi th  their  professi onal  developm en t  exper iences.  The consistency in  percept i ons may r eflect  an 
equi table access to professional  growth  r esources wi th in  the educat ional syst em.  
In  terms of Aut onom y,  teacher s aged 21-30 r epor ted a  mean  of 3.0057,  wh i le those in  the 31 -40 age 
bracket  scored 2.9364,  and the 41 and older  group had a  mean  of 2.9097.  The p-value of .792 indicates  
that  there are no significan t  di fferences in  the autonom y exper ienced by t eacher s across age groups.  Th is 
finding suggests that  autonomy in  the classroom or  in  teach ing methods is percei ved similarly,  r egar dless  
of the t eacher ' s age.  Th is lack of  var iat ion  may poin t  to a  standardized approach  to autonom y in  teac h ing 
environments,  where a l l  teacher s,  irr espect i ve of thei r  exper ience or  age,  face similar  const r ain ts or  
fr eedoms.  
Overal l ,  the mean  scores for  empowermen t  are 2.9829 for  teacher s aged 21-30,  2.9808 for  those aged 31-
40,  and 2.9984 for  those aged 41 and above,  wi th  a  p -value of .981 indicating that  the di fferences are not  
sign ifican t.  Th is un iformity across age groups r ein forces the conclusion  tha t  empowermen t in  the areas of  
Decision  Making,  Professi onal  Growth ,  and Autonom y does not  var y sign ifican t ly wi th  age.  I t  suggests  a  
broader  syst emic issue that  may need t o be addressed t o enhance empowermen t  across a l l  age r anges 
wi th in  the teaching profession .  
 
Sex  
The analysi s of sel f-assessmen t  r egarding teacher  empowermen t in  terms of Decisi on  Making, 
Professi onal  Growth ,  and Autonomy reveals sign ifican t di fferences based on  the sex of the r esponden t s.  
In  par t icular ,  Decisi on  Making and Autonom y show n otable  dispar i t ies,  wh i le Professi onal  Growth  does  
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not .  The null  hypothesis (Ho) is r ejected in  the areas of Decisi on  Making and Autonom y,  indicat ing t hat 
sex does in fluence teacher s '  percept ions in  these domains.  
In  the Decisi on  Making categor y,  male teacher s r epor ted a  mean  score of 2.7306,  wh i le female  teacher s 
scored h igher  a t  2.8307.  The p-value of .001 indicates a  sta t ist ica l ly sign ifican t  di fference bet ween  the 
two groups,  leading to the r eject ion  of the nul l hypothesis.  This suggests that  female tea cher s percei ve  
themselves as more empowered in  decision -making processes than  their  male coun terpar ts.  Th is finding 
may r efl ect  broader  syst emic fact or s wi th in  the educat ional  environmen t ,  where female teacher s feel  m ore  
included or  valued in decisi on -making roles.  The higher  score among females could a lso indicate a  greater  
wi l l ingness t o engage in  col laborat ive deci sion -making,  whereas males ma y percei ve bar r ier s that  l imi t  
their  involvemen t .  Under standing these dynamics can  help schools foster  a  more inc lusive environmen t 
for  decisi on -making. 
In  con tr ast,  the Professi onal  Growth  categor y r eveals no sign ificant  di fferences bet ween  male and fe male  
teacher s.  Male teacher s had a  mean  score of 3.1918,  wh i le female teacher s scored 3.2420,  wi th  a  p -value  
of .325.  This suggests that  both  male and female teacher s percei ve thei r  oppor tun i ties for  professi onal  
growth  as similar .  The lack of  sign ifican t  di fferences  indicates a  level  of equi t y in  access t o prof essi onal  
devel opmen t  r esources and oppor tun i ties for  both sexes.  Th is could be a  posi t ive sign  that professi onal  
growth  in i tia t ives are effect ivel y r each ing a ll  teacher s,  r egardless of  gender ,  thus promoting a  cul ture of  
con t inuous improvemen t  and devel opmen t  in  teach ing pract ices.  
The Autonom y categor y presen ts another  sign ifican t di fference,  wi th  male teacher s scor ing a mean  of  
2.7918 compared to female teacher s a t  2.9716. The p -value of .049 sign ifies a  sta t ist ica lly sign ifican t 
di fference,  leading to the r eject ion  of the null  hypothesis.  Female teacher s r epor t  feel ing more 
autonomous  in  thei r  teaching pract ices than  their  male coun terpar ts.  Th is could suggest  that  female  
teacher s have more fr eedom t o implemen t  their  teach ing stra tegies or  that  they feel  more t rusted by thei r  
admin istr at ion .  The implicat ions of t h is finding may h igh l igh t  the impor tance of  fost er ing an  environmen t 
where a l l  teacher s feel  empowered to exercise their  autonom y,  as increased autonom y can  lead to 
improved job sa t is fact i on  and studen t  outcomes.  
When  consider ing the overal l  empowermen t  scores,  male tea cher s r epor ted a  mean  of 2.9048,  wh i le  
female teacher s scored h igher  a t  3.0148.  The overal l  p -value of .003 indicates that sign ifican t  differences  
exist  in  the general  percept ion  of empowermen t bet ween  the two groups,  prompting the r eject i on  of  the 
null  hypothesis.  Th is tr end r ein forces the ear l ier  findings that  female t eacher s feel  m ore empowered  in  
their  professi onal  roles compared to male teacher s.   
 
Year s of Exper ience 
The assessmen t  of  teacher  empowermen t  in  terms of Decisi on  Making,  Prof essi onal  Growth ,  and 
Autonom y reveals no sign ifican t  di fferences when  analyzed against  the year s of t each ing experience o f  
the r esponden ts.  The r esul ts indicate that  a ll  ca tegor ies of empowermen t  show similar  percept ions ac ross  
di fferen t  exper ience levels,  leading to the acceptance of the null  hypothesis in  each  case.  Th is suggest s  
that  the year s of exper ience do not  sign ifican t ly in fluence how tea cher s vi ew their  empowerment  in  t hese  
domains. 
In  the Decision  Making categor y,  t eacher s wi th  2-10 year s of  exp er ience r epor ted a  mean  score of 2.7000,  
wh i le those wi th  11-20 year s scored 2.7697,  and those wi th  over  21 year s scored the h ighest  a t  2.9970. 
The p-value of .057 indicates that  wh ile there is a tr end towards sign ificance,  i t  does not  r each  
conven t ional  levels t o r e ject  the nul l  hypothesis.  Th is implies that  despi te the apparent  increase in  the 
mean  scores wi th  year s of exper ience,  the di fferences are not  sta t ist ica l ly sign ifican t .  I t  could su gges t  
that  teacher s,  r egardless of  thei r  exper ience,  may feel  si milar ly l imi ted in  thei r  invol vem en t  in  decisi on -
making processes wi th in  thei r  schools,  pot en t ia ll y r efl ect ing in st itut ional  or  cul tura l  barr ier s tha t  affect  
a l l  teacher s equal ly.  
Similar ly,  in  the r ealm of Professi onal  Growth ,  the mean  scores r ange from 3 .1783 for  teacher s wi th  1-10 
year s of  exper ience t o 3.3194 for  those  wi th  over  21 year s,  wi th  a  p -value  of .463.  The absence of  
sign ifican t  di fferences in  th is ar ea  indicates that  a ll  teacher s,  irr espect ive of exper ience,  percei ve thei r  
oppor tuni t ies for  professi onal  growth  as largely comparable.  This consistency across exper ience level s  
may poin t  to effect ive professional  devel opmen t  programs that  ca ter  to teacher s a t  var ious stages of  thei r  
career s,  ensur ing that oppor tun i ties for  growth  are avai lable to a l l .  
The Autonom y categor y a lso exh ibi ts no sign ifican t  di fferences,  wi th  mean  scores  of 2.9065 for  teach er s 
wi th  1-10 year s,  2.8909 for  those wi th  11-20 yea r s,  and 3.0090 for  those wi th  over  21 year s of exper ience.  
The p-value of .592 fur ther  confi rms tha t  the varia t ions in  perceived aut onom y do not  r each  a  sta t ist ica l ly 
sign ifican t level .  Th is suggests that  teacher s of a l l  exper ience levels ma y face similar  challenges or  
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l imi ta t ions r egarding their  abi l i ty to make independen t  decisions in  their  teach ing pract ices.  Th is could 
indicate a  syst emic i ssue in  the educat i onal environmen t  that  r est r icts autonom y for  a l l  teacher s,  
r egardless of how long they have been  in  the professi on .  
When  consider ing the overal l  empowermen t  scores,  teacher s wi th  1 -10 year s of exper ience had a mean  of  
2.9283,  those wi th  11-20 year s had a  score of 2.9586,  and those wi th  over  21 year s r epor ted a  mean  of  
3.1085.  The overal l  p-value of .195 suppor ts the finding that  no sign ifican t  di fferences exist  across  
exper ience levels.   

 
Educat ional At ta inment 
The analysis of  the sel f-assessmen t  of t eacher  r esponden ts r egarding thei r  empowermen t  in  Decision  
Making,  Professi onal  Growth ,  and Autonom y,  segmen ted by educat ional  a t tainmen t ,  r eveals si gn ifican t 
di fferences across a l l  three dimensions.  The data  indicates that  as teacher s '  educat ional  quali fica t ions 
increase,  so t oo do thei r  percept ions of  empowermen t  in  these areas,  ul t imately l eading to the r ejec t i on  of  
the null  hypothesis in  each case.  
In  the Decisi on  Making categor y,  teacher s wi th  a  Ba chelor ' s  degree r epor ted a  mean  score of 2.7200,  
wh i le those wi th  a  Master ’s degree had a  mean of 2.9265,  and Doctora l  degree holder s r epor ted a  
sign ifican tly h igher  mean  of  3.5714.  The p -value of  .007 indicates a  sta t ist ica l l y sign ifican t  difference,  
suggest ing that educat ional  a t ta inmen t  plays a  crucia l  role in  how empowered teacher s feel  r egarding the ir  
involvemen t  in decision -making processes.  Th is t r end indicates that teacher s wi th h igher  degrees ma y 
possess greater  confidence and credibi l i ty,  enabl ing  them to take on  more sign ificant  roles in  decisi on -
making with in  thei r  in sti tut ions.  They migh t  be more l ikel y t o have oppor tun i ties to con tr ibute to 
discussions on  pol icy,  cur r iculum,  and other  vi ta l  ar eas,  r eflect ing a  deeper  under standing of educa t ional  
pract ices and a  stronger  voice in  their  professi onal  environments.  
Similar ly,  in terms of Professional  Growth ,  Bachelor ’s degree holder s scored a  mean of 3.1547,  wh i le  
Master ’s degree holder s scored 3.3235,  and those wi th  Doct ora tes ach ieved an  impressiv e mean  of 3.9714.  
The p-value of .005 indicates a  significan t  di fference in  percept ions of professi onal  growth  oppor tun it ies  
based on  educat i onal  a tta inmen t.  Teacher s wi th  h igher  educat ional  qual i fica t ions may have bet ter  acc ess  
to advanced t r a in ing,  workshops,  and networking oppor tun it ies,  wh ich  con tr ibute to thei r  professi onal  
devel opmen t .  Th is di fference suggests that  educat ional  qual i fica t ions may cor rela te wi th  more substa n t ia l 
professi onal  growth  oppor tuni t ies,  enhancing teacher s '  skil l s,  knowledge,  a nd career  advancemen t 
prospects.  
In  the Autonom y categor y,  Bachel or ’s degree holder s r epor ted a  mean  score of  2.8480,  Master ’s degree  
holder s had a  mean of 3.0500,  and Doct ora l  degree holder s r epor ted a  mean  of 3.6000.  The p -value of  
.008 confi rms that these di fferences are significan t .  Th is tr end indicates that teacher s wi th  higher 
educat ional  a t ta inmen t  feel  m ore empowered t o make independen t  decisions in  their  teach ing pract ices .  
The increased autonom y ma y be  a t t r ibuted t o their  advanced knowledge and ex per t ise,  wh ich  l ikel y 
enables  them to implemen t  innovat ive t each ing st r a tegies and cust omize thei r  approaches t o meet  the  
needs of thei r  studen ts.  Th is sense of  autonom y can  lead to h igher  job sa t isfa ct ion  and a  more engag ed 
teach ing pract ice.  
Looking a t  the overal l  scores,  Bachelor ’s degree holder s had a  mean  of 2.9076,  wh i le Master ’s degree  
holder s r epor ted 3.1000,  and Doctora l  degree holder s had a  mean  of 3.7143.  The overal l  p -value of .001 
indicates a  h igh ly sign ifican t  di fference,  under scor ing the impa ct  of educat ional  a tta inmen t  on  teacher s '  
percept ions of thei r  empowermen t  across a l l  dimensions.   
 

 
H.  Relationship of the Self -Assessment  of  the  Teacher Respondents as regards their Sel f  - Ef f icacy  and 

Sel f -Assessment  of  the Teacher Respondents as regards their Empowerment  
Table 13 shows the r ela t ionsh ip bet ween  the se l f-assessmen t  of the teacher  r esponden ts as r egards their  
sel f -  effica cy in  terms of Effi cacy in  Studen t  Engagement ,  Effi cacy in  Ins truct ional Str a tegies,  and 
Efficacy in  Classroom Managemen t  and the sel f-assessmen t  of the teacher  r esponden ts as r egards thei r  
empowermen t  in  terms of Decisi on  Making, Professi onal  Growth ,  and Autonomy.  

 
Table 12 

Rela t ionsh ip of the Sel f-Assessmen t  of the Teacher Responden ts as r egards thei r  Self -  Effica cy and Self-
Assessm en t  of the Teacher Responden ts as r egards their  Empowermen t  

Var iable  Profi l e  Computed 
r  Sig Decision  

on  Ho In terpretat ion 
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Efficacy in  
Studen t  
Engagemen t 

Decision  
Making .597 * *  .000 Rejected  Sign ifican t 

Professi ona
l  Growth  .583 * *  .000 Rejected  Sign ifican t 

Autonom y .594 * *  .000 Rejected  Sign ifican t 
Tota l  .687 * *  .000 Rejected  Sign ifican t 

Efficacy in  
Instruct ional 
Str a tegies 

Decision  
Making .607 * *  .000 Rejected  Sign ifican t 

Professi ona
l  Growth  .592 * *  .000 Rejected  Sign ifican t 

Autonom y .653 * *  .000 Rejected  Sign ifican t 
Tota l  .718 * *  .000 Rejected  Sign ifican t 

Efficacy in  
Classroom 
Managemen t 

Decision  
Making .517 * *  .000 Rejected  Sign ifican t 

Professi ona
l  Growth  .536 * *  .000 Rejected  Sign ifican t 

Autonom y .502 * *  .000 Rejected  Sign ifican t 
Tota l  .602 * *  .000 Rejected  Sign ifican t 

Overal l  Self-
Efficacy 

Overal l  
Empowerme

n t 
.739 * *  .000 Rejected  Sign ifican t 

 
The r ela tionship bet ween  Effica cy in  Studen t  Engagemen t  and the empowermen t  var iables shows 
sign ifican t  posi t ive  cor rela t ions.  Speci fica l l y,  the computed r  values are as  fol lows:  Deci sion  Ma ki ng (r  = 
.597),  Professi onal  Growth  (r  =  .583),  and Autonom y (r  =  .594),  wi th  a l l  cor rela t ions being sign ific an t  a t 
p < .001.  This suggests that  as teacher s feel  more capabl e of engaging students effect ivel y,  they a ls o 
percei ve  themselves  to have greater  decisi on -making power ,  oppor tun i ties for  professi onal  growth ,  and 
autonom y in  their  roles.  The tota l  cor relat ion  for  Effica cy in  S tuden t  Engagemen t  wi th  overal l 
empowermen t  is r  =  .687,  indicat ing a robust  r ela t ionsh ip,  suggest ing that  h igher  sel f - effica cy in  
engaging studen ts i s associa ted wi th  enhanced empowermen t .  
Similar  tr ends are observed in  the domain  of Effica cy in  Instruct ional Stra tegies.  The computed  r  values  
are Decisi on  Making (r  =  .607),  Professi onal  Growth  (r  =  .592),  and Autonom y (r  =  .653),  wi th  each  
cor rela tion  a lso sign ifican t  a t  p < .001.  These r esul ts impl y that  teacher s who feel  m ore confiden t  in  thei r  
in struct ional  st r ategies are l ikel y t o exper ience greater  empowermen t  in  making decisions,  pur suing 
professi onal  devel opmen t ,  and exercising autonom y in  thei r  teach ing.  The tota l  cor relat ion  for  Effic a cy in  
Instruct ional  Str a tegies and overal l  empowermen t  stands a t  r  =  .718,  wh ich  r ein forces the impor tance o f  
in struct ional  sel f- efficacy in  foster ing a  sense of  empowermen t among educator s.  
When  examin ing Efficacy in  Classroom Managemen t ,  the cor rela t ions wi th  empowermen t  fact or s r emain 
sign ifican t:  Decisi on  Making (r  =  .517),  Professional  Growth  (r  =  .536),  and Autonom y (r  =  .502),  a l l 
sign ifican t  at  p < .001.  Al though  these values a re sl igh tly lower  than  those  for  Studen t  Engagemen t  and 
Instruct ional Str a tegies,  they st i l l  indicate a posi t ive r ela t ionsh ip.  The tota l  c or rela tion  for  Effica cy in  
Classroom Managemen t wi th  overal l  empowermen t  is r  =  .602,  demonstr a ting that  effect ive c lassroom  
management  ski l l s ar e l inked to a  stronger sense of empowermen t.  
Final ly,  when  consider ing overal l  sel f- effica cy and overal l  empowermen t,  the computed r  value of .739 is  
indicat ive of  a  st rong,  sign ifican t  cor rela t ion  (p < .001).  Th is finding under scores that  the col lec t ive  sel f-
assessmen t  of effi cacy in  var ious teach ing domains is closel y t ied t o the teacher s '  sense of empower men t 
in their  professional  roles.  
In  summary,  the r esul ts suggest  that  teacher  responden ts who assess themsel ves as more effect i ve in  
studen t  engagemen t , in struct ional str a tegies,  and classroom managemen t  a lso feel  more empowered in 
terms of deci sion -making,  professi onal  growth ,  and autonomy.  These sign ifican t  cor rela t ions imply that 
enhancing teacher  sel f- effica cy ma y l ead to increased empowermen t,  ul t imately benefi t ing the educat ional 
environment .  Thus,  professional  devel opmen t  programs a imed a t  improving sel f - efficacy could be crucia l  
in foster ing a  more empowered teach ing workforce.  
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IV.  SUMMARY OF FINDINGS,  CONCLUSION AND RECOMMENDATION 
This chapter  con ta ins the summary of findings obta ined through the conduct  of th is r esearch.  I t  a lso  
includes the conclusions and r ecommendat ions formulated by the r esearcher ,  wh ich  were based on  the 
gathered and analyzed data .  
 
A.  Findings 
1)  Prof i le  of  the  Respondents 
In  terms of age,  the major i t y of the teacher  r esponden ts are 41 year s old and above.  Th is may be  tak en  to 
mean that the r esponden ts have accumulated considerable exper ience given  their  age.  
In  terms of sex,  the major i ty of the teacher  r esponden ts are females in  terms of sex.  Th is may be ta ken  to 
mean that there are more female teacher s than  male teacher s in the in st i tut i on . 
In  terms of year s of exper ience,  the major i ty of  the teacher  r esponden ts have been  teach ing for  2 to 10  
year s.  Th is i l lustr ates that  the per iod of t ime that  the teacher s has spen t  as teacher s is a l r eady a  ver y l ong 
t ime which  wi l l  enable them to assess their  job more sui tabl y.  
In  terms of educat ional  a t ta inmen t,  the major i ty of the tea cher  r esponden ts  are holder s of a  Bachelor ’s  
degree.  Th is may be taken  to m ean  that  the teacher s are qual i fied to t each  as they m eet  t he basic  
r equir emen ts.  

 
2)  Sel f -Assessment  of  the Teacher Respondents as regards their Sel f  – Eff icacy 
Efficacy in Student Engage ment  
The h ighest -ra ted i tem in  terms of studen t  engagemen t  is the teacher s '  bel ief that  they can  help studen ts  
value l earn ing,  wi th  a  mean  of  3.33 and a  standard devia t ion  of .72.  The teacher s "agree" t hat  they 
possess th is abi l i ty,  r eflect ing a h igh level  of sel f - efficacy in  in fluencing studen ts’  percept ions of the  
impor tance of learn ing.  
The lowest -r a ted sel f- effica cy i tem is the abi l i ty of teacher s to assist  famil ies in helping their  ch i ldren  
succeed academical l y,  wh ich  has a  mean  of 3.04 and a  standard devia t ion  of .68.  While st i l l  ra ted a t  a 
h igh level  of sel f- effica cy,  th is i tem scored lower  than other s, suggest ing that  teacher s may feel  sl igh t ly 
less confiden t  in thei r  capaci ty t o in fluence studen ts indir ect l y through  family engagemen t.   
The overal l  composi te mean  for  effi cacy in  studen t  engagement  is 3.24, wi th  a  standard devia t ion  of .59,  
placing the r esponden ts at  a  "high  level" of sel f- efficacy.  Th is indicates that ,  overal l ,  teacher s feel  
confiden t  in  their  abi l i ty t o engage studen ts effect ivel y,  whether  through  mot ivat ion , suppor t  for  
st ruggl ing learner s,  or  in st il l ing a  bel ief in  academic success.  
 
Efficacy in Instructi onal  Strategies  
The h ighest -ra ted i tem in  terms of in struct ional  st r ategies is the teacher s’  bel i ef that  they can  provide  
a l ternat ive explana tions or  examples  when  studen ts are confused,  wi th  a  mean  of  3.27 and a  standard 
devia t ion  of .78.  Th is r eflects a  h igh  level  of confidence in  their  abi l i ty t o adapt  in struct ion  in  real - t ime 
to suppor t  studen t under standing.  
The lowest -r a ted i tem is the abi l i ty t o craft  good quest ions for  studen ts,  wi th  a  mean  of 3. 12 and a 
standard devia t ion  of .80.  While st i l l  wi th in  the "high  level" of sel f - effi cacy,  th is score suggests a  
r ela t ive area of l ower  confidence compared to other  in struct ional str a tegies.   
The overal l  composi te mean  for  effi cacy in  in struct ional st ra tegies is 3.18,  wi th a  standard devia t ion  o f  
.76,  indicating that  the teacher s general ly feel  confiden t  in  their  in struct ional  abi l i t ies.  They be l ieve they 
can  apply a  r ange of st r a tegies,  from adjust ing lessons to individual  needs to implemen t ing a lternat ive 
approaches when  needed.  
 
Efficacy in Classroom Management  
The h ighest -r a ted item regarding classroom managemen t  is the teacher s '  con fidence in get t ing studen ts to 
fol l ow classroom rules,  wi th  a  mean  of 3.16 and a  standard devia t ion  of .85.  Th is high  level  of sel f -
efficacy r eflects tea cher s '  bel ief that  they can  e ffect ivel y en force and main ta in  discipl ine wi th in  the 
classroom.   
The lowest -r a ted i tem is the teacher s’  confidence in  r esponding to defian t  studen ts,  wi th  a mean  of 3.04  
and a  standard devia t ion  of .86.  Al though  th is is st i l l  r a ted as a  "h igh  level"  of se l f-effi cacy,  i t  suggests  
that  teacher s feel  sl igh t ly l ess confiden t  in  handl ing defian t  behavior s compared to other  classroom  
management  tasks.   
The overal l  composi t e mean  for  classr oom managemen t  is 3.10,  wi th  a  standard devia t ion  of  .81,  
indicat ing that  teacher s general ly feel  confiden t  in managing classroom behavior  and main tain ing order . 
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Their  sel f-assessmen t  shows h igh  effi cacy a cross a l l  ar eas,  from con trol l ing disrupt ive behavior  to 
establ ish ing classroom managemen t  syst ems.  

 
3)  Sel f -Assessment  of  the Teacher Respondents as regards their Empowerment  
Decision  Making 
The h ighest -ra ted i tem in terms of decision -making empowermen t is the oppor tun i ty given  to teacher s to 
share their  knowledge with  other  teacher s,  wi th  a  mean  of  2.98 and a  standard devia t ion  of .88.  Th is  
suggest s that  teacher s feel  empowered when  they are r ecogn ized as valuable  r esources  wi th in  their  
professi onal  community.   
The lowest -r a ted i tem is invol vemen t  in  making decisi ons r ela ted to budget ing,  wi th  a  mean of 2. 46 and a 
standard devia t ion  of .92,  wh ich  fa l ls under  the "l ow level" ca tegor y.  Th is indi cates that  teacher s feel  
sign ifican tly less empowered when  i t  comes to fi nancial  decision -making with in  the school .   
The overal l composi te mean  for  teacher  empowermen t  in  decision -making is 2.80, wi th  a standard 
devia t ion  of .79,  indicating a  general  agreemen t  that  teacher s feel  empowered in  some a spects  of 
decisi on -making. However ,  the distr ibut ion  of scores r eveals that  wh ile teacher s feel  empowered to share 
knowl edge and con tr ibute to school  programs,  thei r  involvemen t  in  more formal  admin istr a tive decis i ons,  
such  as budget ing,  i s l imi ted.  
 
Professi onal  Growth  
The highest -r a ted i tem regarding professi onal growth  empowermen t  is the oppor tuni ty t o develop  
professi onal ism,  wi th  a mean  of 3.28 and a  standard devia t ion  of .75.  Th is r eflect s teacher s '  st rong  sense  
of empowermen t in  being able to enhance thei r  professi onal  ski l l s and competencies.   
The lowest -r a ted i tem is the role given  to teacher s being sui ted to thei r  ski l l s in  school ,  wi th  a mean  of  
3.17 and a  standard devia t ion  of .75.  Al though  st i l l  wi th in  the "high  level" of empowermen t ,  this sl igh t ly 
lower  score suggests that  some teacher s feel  thei r  roles ma y not  ful l y a l ign  wi th  their  st r engths or  ar eas 
of exper t ise.   
The overal l  composi te  mean  for  empowermen t  in professi onal  growth  is 3.23,  wi th  a  stand ard devia t ion  of  
.71,  indicat ing a  h igh  level  of agreem en t  that  teacher s feel  empowered in  their  professi onal  develop m en t . 
Teacher s perceive they are t r ea ted as professi onals,  have oppor tuni t ies to pur sue fur ther  studies,  a nd can 
col laborate wi th  their  col leagues—all  key aspect s of professi onal  growth .  
 
Autonom y 
The h ighest -ra ted i tems r egarding autonomy are teacher s’  fr eedom to make decisi ons in  teach ing 
techn iques and thei r  abi l i ty t o implemen t  their  own  teach ing str ategies,  both  wi th  a  mean  of 3.19 an d a  
standard devia t ion  of  .86.  Th is indicates that  teacher s feel  a  st rong sense  of empowermen t  in  determ in ing 
how they del i ver  in struct ion  in the classroom.   
The lowest -r a ted i tem is the oppor tun i ty to r equest  the class they wan t  to teach ,  wi th  a  mean  of 2.39  and a  
standard devia t ion  of .91,  fa l l ing wi th in  the "low level" of empowermen t . Th is suggests that  teacher s feel  
sign ifican tly less empowered when  i t  comes to choosing thei r  prefer r ed subjects or  grade levels.   
The overal l  composi te mean  for  teacher auton omy is 2.93,  wi th  a standard devia t ion  of .73,  indicat ing that  
wh i le teacher s general ly agree  they have a  h igh level  of  autonom y in  many aspects of thei r  professi onal 
work,  there are areas where th is sense of empowermen t is lacking.  
 
4)  Signi f icant  Di fferences in the  Sel f -Assessment  of  the Teacher Respondents as regards their Sel f  – 

Ef f icacy 
Age 
The analysis of teacher  sel f-assessmen t  r egarding sel f- effica cy in  studen t engagement , in struct ional 
st r a tegies,  and classroom managemen t  r eveals no sign ifican t  di fferences a cross age  groups.  The means for  
efficacy in  studen t  engagemen t  were similar ,  wi th  scores of 3.2229 (ages 21 -30),  3.2091 (ages 31-40),  and 
3.2710 (ages 41 and above),  indicat ing a  consisten t  level  of  confidence among a l l  age groups in  enga ging 
studen ts.  Similar ly,  for  effi cacy in  in struct ional  st ra tegies,  the mean  scores were 3.0971 (ages 21 -30), 
3.2455 (ages 31-40),  and 3.1855 (ages 41 and above),  again  r eflect ing no sign ificant  di fferences.  In  
classroom managemen t ,  the means were 2.9600  (ages 21-30),  3.0667 (ages 31-40),  and 3.1742 (ages 41  
and above),  showing a  sl igh t  tr end favor ing older  teacher s but  lacking sta t ist ica l  sign ificance.  Ove ral l ,  
the findings suggest  that  age does not  sign ifican t ly impact  tea cher s '  sel f - effica cy percept ions,  poin t ing to 
the possi bi l i t y that  factor s such  as shared tr a in ing exper iences  and teach ing str ategies pla y a  m ore  cr i t ica l 
role in shaping confidence across a l l  age groups.  
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Sex  
The analysis indicates that  sel f- effica cy percept ions among male and female teacher s  are largel y 
comparable,  as the null  hypothesis was accepted across a l l  three areas:  effi cacy in  student  engageme n t , 
in struct ional  str a tegies,  and classroom managemen t .  Male teacher s r epor ted a  mean  of 3.0612 in  studen t 
engagemen t ,  wh ile female teacher s r epor ted a  h igher  mean  of 3.2966,  but  th is di fference was not  
sta t ist ica l ly sign ifican t  (p = .524).  For  in st ruct ional  st r a tegies,  male teacher s had a  mean  of  3.02 04 
compared to female teacher s a t  3.2364,  wi th  no sign ificant  di fference (p = .236).  In  classroom 
management ,  male teacher s r epor ted a  m ean  of 2 .9306,  wh i le female tea cher s had a  mean  of 3.1591,  aga in 
showing no sign ifican t  di fference (p = .351).  Overal l,  the means for  sel f - efficacy were 3.0041 for  males  
and 3.2307 for  females,  wi th  a p -value of .121.  These r esul ts indicate that  wh i le there may be sl igh t 
var ia t ions in  perceived effect i veness,  sel f- effica cy in  teach ing pract ices appear s to be in fluenced  more by 
individual  exper iences and tr a ining r ather  than  sex.  
 
Year s of Exper ience 
Analysis of sel f- effica cy percept ions across d i fferen t  year s of tea ch ing exper ience a lso r evealed no 
sign ifican t  di fferences.  The means for  effi cacy in  studen t  engagemen t  were 3.2087 ( 2-10 year s) ,  3 .2545 
(11-20 year s) ,  and 3.2866 (21+ year s) ,  wi th  a  p -value of .711.  In  terms of in st ruct ional  str a tegies,  the 
means were 3.1543 (2-10 year s) ,  3 .1758 (11-20 year s) ,  and 3.2507 (21+ year s) ,  wi th  a  p -value of .724,  
indicat ing no sign ifican t  di fferences.  For  class room managemen t , the means were 3.0261 ( 2-10 year s) , 
3 .0455 (11-20 year s) ,  and 3.2866 (21+ year s)  wi t h  a p -value of .102.  The overal l  sel f- effica cy m eans were 
3.1297 (2-10 year s) ,  3 .1586 (11-20 year s) ,  and 3.2746 (21+ year s)  wi th  a p -value of .364.  These findings 
suggest  that  year s of exper ience do not  sign ifican tly in fluence  teacher s '  sel f- effica cy,  r eflect ing a  un iform 
confidence across a l l  exper ience levels l ikel y bolstered by shared professi onal  devel opmen t  oppor tun it ies.  
 
Educat ional At ta inment 
In  con tr ast  to the findings for  age,  sex,  and year s of exper ience,  educat ional  a tta inment  showed  
sign ifican t di fferences in  sel f- efficacy percept ions across a l l  measured areas.  For effi cacy in studen t  
engagemen t ,  the means were 3.1747 (Bachel or ’s) ,  3 .3559 (Master ’s) ,  and 3.6857 (Doct ora l ) ,  wi th  a  p -
value of  .015,  indicating a  clear  t r end where h igher  educat ional  levels  cor rela te wi th  greater  percei ved  
effect i veness.  In  in struct ional  str a tegies,  the means were 3.1320 (Bachel or ’s) ,  3 .2500 (Master ’s) ,  a nd 
3.8286 (Doct ora l ) ,  wi th  a  significan t  p -value of  .044.  Similar ly,  for  classroom ma nagement ,  means were  
3.0173 (Bachel or ’s) ,  3 .2382 (Master ’s) ,  and 3.8286 (Doct ora l ) ,  wi th  a  p -value  of .010.  The overal l  sel f -
efficacy m eans showed scores  of 3.1080 (Bachel or ’s) ,  3 .2814 (Master ’s) ,  and 3.7810 (Doct ora l )  wi th  a  p-
value of .008,  r ein forcing the not ion  that  higher  educat ional  qual i fica t ions sign ifican tly enhance sel f -
efficacy.  These r esul ts suggest  that  invest ing in  advanced educat ion  for  teacher s not  on ly boosts th ei r  
confidence but  a lso improves thei r  effect i veness in the classroom,  benefi t in g studen t outcom es.   
 
5)  Signi f icant  Di f ferences in the  Sel f -Assessment  of  the  Teacher Respondents as regards  their 

Empowerment  
Age 
The analysi s of t eacher  empowermen t across di fferen t  age groups r eveals no sign ifican t di fferences i n  
percept ions r ela ted t o Decisi on  Making,  Professional  Growth ,  and Autonom y.  The nul l  hypothesis i s  
accepted in  a l l  three areas,  indicat ing that  age does not  pla y a  substan t ial  role in  how t eacher s pe rcei ve  
their  empowermen t .  In  the Decision  Making categor y,  mean  scores are r ela t i vel y cl ose,  wi th  teacher s aged 
21-30 r epor t ing a  mean  of 2.6857,  those aged 31-40 a t  2.8333, and those aged 41 and above a t  2.8306. 
The p-value of .607 suppor ts the conclusion  that  teacher s feel  similar ly empowered r egardless of age.  In 
Professi onal  Growth ,  mean  scores are a lso comparable:  3.2571 for  the 21 -30 age group,  3.1727 for  31-40,  
and 3.2548 for  those aged 41 and above,  wi th  a  p -value of .735.  Th is suggests equi table access t o 
professi onal  devel opmen t  r esources  across age  r anges.  Regarding Autonom y,  the mean  scores—3.0057 
(21-30),  2.9364 (31-40),  and 2.9097 (41+)—along with  a  p-value of .792,  indicate a  un iform exper ience in  
autonom y across age groups.  Overal l ,  the findings point  to a  syst emic issue wi th in  the educat ional  
environment  that  l imi ts teacher s '  empowermen t ,  affect ing a ll  age groups similarly.  
 
Sex  
The findings indicate sign ifican t di fferences in teacher  empowermen t based on  sex,  par ticularl y in  t he  
areas of Decisi on  Making and Autonom y,  wh i le Professi onal  Growth  does not  show notable dispar i t ies.  In 
the Decision  Making categor y,  male teacher s r epor ted a  mean  score of 2.7306,  whereas female  teacher s  
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scored h igher  a t  2.8307,  wi th  a  p -value of .001.  This sign ifican t  di fference suggests that  female  teacher s 
percei ve  themselves  as m ore empowered in  decisi on -making processes,  possi bl y r eflect ing broader  
systemic fa ct or s that  enhance female inclusi on  in  decision -making roles.  In  terms of Professi onal  Growth , 
male teacher s had a  mean  of 3.1918 and female teacher s scored 3.2420,  wi th  a  p -value of .325,  indicat ing 
no sign ifican t  di fferences in  percei ved oppor tuni t ies for  professional  growth .  In  the Autonom y categ or y,  
male teacher s scored a  mean  of 2.7918 compared to 2.9716 for  female tea cher s,  wi th  a  p -value of .049,  
h ighl igh t ing that  female tea cher s feel  m ore autonomous in  their  teach ing pract ices.  Overal l  empowermen t  
scores fur ther  emphasize these t r ends,  wi th  male teacher s averaging 2.9048 and female teacher s 3.014 8 (p 
= .003).  This indicates that  female teacher s consisten tly r epor t  h igher  levels  of e mpowermen t in  their  
professi onal  roles compared to their  male coun terparts.  
 
Year s of Exper ience 
The analysis shows no sign ifican t  di fferences in  percept i ons of empowermen t  r ela ted to year s of  teac h ing 
exper ience,  leading to the acceptance of the nul l hypothesis across a l l  ca tegor ies.  In  the Deci sion  Making 
categor y,  teacher s wi th  2-10 year s of exper ience r epor ted a  mean  score of 2.7000,  wh i le those wi th  11 -20 
year s scored 2.7697,  and those wi th  over  21 year s r epor ted the h ighest  mean  of 2.9970.  The p-value of  
.057 suggests a  t r end towards sign ificance but  does not  r each  conven t ional  levels.  Th is impl ies that  
teacher s,  r egardless of thei r  year s of exper ience,  ma y feel  similarly l imi ted in  thei r  invol vemen t  i n 
decisi on -making processes.  Similar ly,  in  Professi onal  Growth ,  mean  scores r ange from 3.1783 for  
teacher s wi th  1-10 year s of exper ience to 3.3194 for  those wi th  over  21 year s,  wi th  a  p -value of .463,  
indicat ing comparable percept ions of growth  oppor tuni t ies.  The Autonom y categor y a lso di spla ys no 
sign ifican t di fferences,  wi th  mean  scores of 2.9065 (1 -10 year s) ,  2 .8909 (11-20 year s) ,  and 3.0090 (21+ 
year s) ,  accompan ied by a  p-value  of .592.  Th is un iformity across exper ience levels suggests  that  al l 
teacher s face similar  chal lenges r egarding their  autonom y.  The overal l empowermen t  scores r einforce th is 
conclusion ,  as they show no sign ifican t  di fferences based on  year s of exper ience.  
 
Educat ional At ta inment 
The analysis of empowermen t  percept ions based  on  educat ional  a t tainment  r eveals sign ifican t  differen ces  
across a l l  dimensions,  leading to the r eject ion  of the nul l  hypothesis.  In  the Decisi on  Making categ or y,  
teacher s wi th  a  Bachelor ' s  degree r epor ted a  mean  score of 2.7200,  wh i le those wi th  a  Master’s degre e  
scored 2.9265,  and Doctora l  degree holder s ach ieved a  sign ifican t ly h igher  mean  of 3.5714.  The p -value  
of .007 indicates that  h igher  educat ional  qual i fica t ions cor rela te wi th  increased empowermen t  in  dec isi on -
making processes.  Th is tr end suggests that  teacher s wi th  advanced degrees ma y have greater  confi dence 
and credibi l i ty,  a l lowing them to take on  more sign ifican t  roles wi th in  their  in st i tutions.  In terms  of  
Professi onal Growth ,  mean scores are 3.1547 for  Bachelor ' s  degree holder s,  3.3235 for  Master ’s,  and 
3.9714 for  Doct ora l  holder s,  wi th  a  p -value of .005,  indicat ing substan tia l  di fferences in  percept ions of  
growth  oppor tuni t ies.  Similar ly,  in the Autonomy categor y,  mean  scores r eflect  a  posi t i ve cor rela t io n  wi th 
educat ional  a t ta inmen t :  2.8480 (Bachelor ’s) ,  3 .0500 (Master ’s) ,  and 3.6000 (Doct ora l ) ,  su ppor ted by a  p-
value of .008.  Th is suggests that  h igher  educat ional  qual i fica t ions lead to greater  perceived autono m y.  
The overal l  empowermen t  scores are a lso si gn ifican tly di fferen t ,  wi th  Bachelor ’s degree  holder s 
averaging 2.9076,  Master ’s degree holder s  3.1000,  and Doct ora l  degree holder s 3.7143 (p = .001).  Th is 
under scores the impact  of educat ional  a t tainmen t  on  teacher s '  percept ions of empowermen t  across a l l  
dimensions.  
 
6)  Relationship of the Self -Assessment  of  the  Teacher Respondents as regards their Se l f  - Ef f icacy  and 

Sel f -Assessment  of  the Teacher Respondents as regards their Empowerment  
In  terms of Efficacy in  Studen t Engagemen t , sign ifican t cor rela tions were found with  Decisi on  Making  (r  
=  .597),  Professi onal  Growth  (r  =  .583),  and Autonom y (r  =  .59 4),  a l l  sign ifican t  a t  p < .001.  This 
suggest s that  teacher s who feel  m ore capa ble of  engaging their  studen ts also percei ve greater  
empowermen t  in  their  roles.  The overal l  cor relat ion  wi th empowermen t  is par t icular ly robust ,  wi th  an  r  
value of .687. 
Similar ly,  Efficacy in  Instruct ional  Str a tegies demonstra ted significan t  cor rela tions:  Decisi on  Making (r  = 
.607),  Professional  Growth  (r  = .592), and Autonom y (r  =  .653),  a lso sign ifican t  a t  p < .001.  Th is 
indicates that  teacher s con fiden t  in  thei r  in struct iona l  methods exper ience enhanced empowermen t  in 
making decisions and pur suing professi onal  developmen t ,  wi th  an  overal l  empowermen t  correla t ion  of r  =  
.718. 
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In  examining Effica cy in  Classroom Managemen t,  the cor rela t ions were st i l l  sign ificant ,  though  sl ight ly 
lower :  Decision  Making (r  = .517), Professi onal  Growth  (r  =  .536),  and Autonom y (r  = .502),  a ll 
sign ifican t a t  p < .001.  The overal l  correla t ion  for  Classroom Managemen t wi th  empowermen t  stands a t  r  
=  .602,  demonstr a ting that  effect ive managemen t ski l l s ar e l inked to a stronger  sense of empowermen t .  
Last l y,  there is a st rong overal l  cor relat ion  bet ween  sel f -effi cacy and overal l  empowermen t,  wi th  a 
computed r  value of  .739 (p < .001),  indicat ing a  cl ose connect ion  bet ween  tea cher s '  col l ect ive  sel f -
assessmen t  of efficacy and their  sense of empowermen t in  thei r  professi onal  roles.   
 
B.  Conclusion 
1)  The demographic profi le of the teacher  r esponden ts r evealed that  the major i ty of the teacher 

r esponden ts are 41 year s old and above,  ar e females in  terms of sex,  have been  teach ing for  1 to 10 
year s,  and are holder s of a  Ba chelor ’s degree.  

2)  In  terms of  studen t  engagemen t,  teacher s feel  par t icularly capa ble  of in st i l l ing a  value for  learnin g in  
their  students.  

3)  In  the domain  of in st ruct ional  st r ategies,  tea cher s demonstr a te st rong sel f- effi cacy in  providing 
a l ternat ive explanations to suppor t  studen t comprehension .  

4)  Regarding classroom managemen t , the h ighest  confidence is in  en forcing classroom rules yet  teacher s 
exh ibi t  sl igh t ly r educed confidence in  r esponding to defian t behavior s.  

5)  In  terms of decision -making,  teacher s feel  most  empowered when  shar ing their  knowl edge with  peer s.  
6)  Regarding professi onal  growth ,  teacher s express  a  st rong sense of  empowermen t,  par t icular ly in  their  

oppor tuni t ies to enhance their  ski ll s .  
7)  In  terms of  autonom y,  t eacher s r epor t  feel ing empowered in  their  abi l i ty to make decisi ons about  

teach ing techn iques and stra tegies.  
8)  The analysis r eveals that  wh i le teacher  efficacy in  Studen t  Engagemen t,  In st ruct ional  Str a tegies,  an d 

Classroom Managemen t  does not  sign ifican t ly var y by age,  sex,  or  year s of exper ience,  there are 
sta t ist ica l ly sign ifican t  di fferences based on  educat ional  at ta inmen t,  wi th  teacher s holding higher  
degrees (Master ' s  and Doctora te)  dem onstra t ing greater  effi cacy across a l l  dimensions compared to 
those wi th  a  Bachelor ' s  degree.  

9)  The data  indicates that  significan t  di fferences  in  teacher  empowermen t —speci fica l l y in  Decision  
Making,  Professi onal  Growth ,  Autonom y,  and overal l  empowermen t —exist  based on  educa t ional 
a t ta inment ,  wi th  th ose  holding h igher  degrees  (Master ' s  and Doct ora te)  feel ing more empowered 
compared to thei r  Bachelor ' s  degree coun terpar ts,  wh i le age,  sex,  and year s of exper ience do not  
sign ifican tly a ffect  percept i ons of empowermen t in these areas.  

10)  The data obta ined r eveals a  st rong posi t ive  r elat ionsh ip between  teacher s '  effica cy in  various 
domains—speci fica l l y,  Studen t  Engagemen t,  Inst ruct ional Stra tegies,  and Classroom Managemen t —
and their  perceived empowermen t  in  Decision  Making,  Professi onal  Growth ,  and Autonomy 

 
C.  Recommendat ions 
1)  Implemen t  targeted professi onal  devel opmen t  programs that  focus on  enhancing teacher s '  sel f - effica c y 

in speci fic areas,  such  as studen t  engagemen t,  inst ruct ional str a tegies,  and classroom management .   
2)  Establ ish  men tor sh ip and peer  col la borat ion  ini t ia tives  that  faci l i ta te the shar ing of best  pract ices  

among educator s.  
3)  Encourage school  leader sh ip to create a  cul tu re that  values tea cher  autonom y in  decisi on -making 

r egarding curr iculum, in struct ional str a tegies,  and classroom managemen t .  
4)  Implemen t  r egular  feedba ck mechanisms and r efl ect i ve  pract ices  for  teacher s to assess  thei r  

effect i veness and iden ti fy areas for  improvemen t.  
5)  Ensure that  teacher s have access to adequate r esources,  including in struct ional  mater ia ls,  technolog y,  

and suppor t  staff,  to fa ci l i ta te their  teaching pract ices.  
6)  Promote studen t -cen tered teach ing approaches that  encourage act ive learn ing and engagemen t.  
7)  Establ ish  ongoing evaluat ion  processes t o assess the impact  of professi onal  devel opmen t  and 

empowermen t  in i t ia t ives on  teacher  efficacy and studen t  outcom es.  
 

V.  PROPOSED PROGRAM TO PREPARE TEACHERS FOR LEADERSHIP ROLES  
A.  Rationale  of the Program  
The evol ving landscape of educat ion  necessi t a tes a  shi ft  in  the role of teacher s,  expanding thei r  
r esponsibi l i t ies beyond  t r adit ional  classroom i nstruct ion  to include l eader sh ip posi t ions that  in flu ence 
school  cul ture and student  outcom es.   
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As educator s ar e increasingly cal led upon  to take on  leader ship roles,  i t  i s  essen t ia l  to equip them with 
the ski l l s and knowl edge necessary t o navigate the complexi t ies of educat ional  leader sh ip effect i vel y.  
This proposed program aims to prepare teacher s for  leader sh ip roles by foster ing thei r  professi onal  
growth ,  enhancing their  decision -making capabi l i t ies,  and empower ing them to dr ive mean ingful  change 
with in  their  schools.  
In  r ecogn iz ing that  effect i ve leader sh ip is rooted  in  st rong interper sonal  ski ll s and col labora t ive  
pract ices,  th is program emphasizes the impor tance of men tor sh ip,  professional  devel opmen t ,  and 
community bui lding among educator s.  By providing structured oppor tun i ties for  teacher s to engage in 
leader sh ip tr a ining,  col laborate on  innovat ive projects,  and r eflect  on  thei r  exper iences,  the program aims 
to cul t ivate a  new generat ion  of leader s who are wel l -prepared to face the challenges of modern 
educat ion .  
Fur thermore,  th is in i t ia t ive acknowledges the value of con t inuous learn ing and professi onal  growt h  in  
susta in ing effect i ve leader sh ip pract ices.  By in tegrat ing act ion  r esearch and r eflect i ve pract ices  i n to the 
program,  teacher s wi l l  not  on l y enhance thei r  leader sh ip ski l l s but  a lso con tr ibute to the  overal l 
improvemen t  of t each ing and learning with in  thei r  schools.  Ul t imately,  the proposed program aspir es to 
create a  cul ture of leader sh ip among educator s,  where each  teacher  feels empowered to take i n it ia tiv e,  
in spir e their  col leagues,  and posi t ivel y impact  studen t  success.  

 
B.  Object ives 
This proposed m en tor ing model  in tends to make the task of managing the men tees and to equip teacher s  
wi th  the appropr ia te ski l l s wh ich they can  uti l ize and opt imize in  the exercise of thei r  inherent  ro le.  
Specifi ca l l y,  the proposed m odel  bel ow needs  to be implemen ted,  mon i tored and evaluated for  a l l  the 
concerned stakeholder s.  

 

Key Resul t  Area  Act ivi t y/ ies  Per sons 
Invol ved  

Per formance 
Indicator s 

Budget  

Professi onal  
Developm en t 

Conduct  
leader sh ip 
t ra in ing 
workshops 
focusing on  
ski l ls such  as 
decisi on -
making, confl ict  
r esolut ion ,  and 
team 
management .  

Educat ional 
Leader s,  
External  

Faci l i ta tor s 

Number  of 
workshops held,  

part icipan t  
sa t isfact i on  

r at ings. 

P50,000 

Men tor sh ip 
Program 

Pair  aspir ing 
leader s wi th  
exper ienced 
men tor s for  
guidance and 
suppor t  in  
leader sh ip 
pract ices.  

Men tor  
Teacher s,  
Aspir ing 
Leader s 

Number  of 
men tor -men tee 
pair s formed,  
feedba ck from 
part icipan ts on 

men tor ing 
effect i veness.  

P50,000 

Col laborat ive 
Leader sh ip 

Project s  

Implemen t  
projects that  
r equir e teacher s 
to col laborate 
on  curr iculum 
devel opmen t  or  
school  
improvemen t  
ini t iat ives.  

Teacher  Teams,  
Administr a tor s 

Complet ion  of 
projects,  

documen ted 
impact  on  

studen t  
outcom es and 

teacher  
col laborat ion .  

P50,000 
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Leader sh ip in  
Professi onal  

Learn ing 
Communities 

(PLCs)  

Faci l i ta te the 
establ ishmen t  of 
PLCs where 
teacher s take on  
leader sh ip roles 
in planning and 
leading 
discussions.  

Teacher  
Leader s,  School  
Administr a tor s 

Number  of PLCs 
establ ished,  
part icipan t  
engagemen t  

metr ics.  

P50,000 

Evaluat ion  and 
Feedback 
Systems  

Develop a  
system for  
evaluat ing 
leader sh ip ski l l s 
through peer  
assessmen ts and 
sel f-r eflect ions.  

Al l  Teach ing 
Staff,  

Administr a tor s 

Complet ion  r ate 
of sel f-

assessmen ts and 
peer  

evaluat ions,  
improvemen t  in  

sel f-r epor ted 
leader sh ip 

confidence.  

P50,000 

Net working and 
Col laborat ion 

Organ ize even ts 
that  connect  
teacher s wi th  
educat ional  
leader s and 
external  
organizat ions to 
fost er  
col laborat ion  
and knowl edge 
exchange. 

School  Leader s,  
Local  Educat ion  

Author i ties 

Number  of 
networking 
even ts held,  
feedba ck on  
connect ions 

made and 
knowl edge 

gained.  

P50,000 

Act ion  Research  
Project s  

Encourage 
teacher s to 
engage in  act ion 
r esearch  
focusing on  
leader sh ip 
pract ices and 
their  impact  on 
studen t  
learn ing. 

Teacher  
Researcher s, 

School  
Administr a tor s 

Number  of 
act ion  r esearch  

projects 
ini t iated,  
r epor ted 

outcom es and 
changes 

implemen ted. 

P50,000 

Resource 
Al locat i on  

Provide access 
to r esources 
such  as books,  
on l ine cour ses,  
and leader sh ip 
tools for  
con t inuous 
learn ing. 

School  
Administr a t ion,  

Librar ians 

Resource 
ut i l iza t ion r a tes,  

part icipan t  
feedba ck on  

r esource 
effect i veness.  

P50,000 
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